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The importance of gaining communicative competeéhoceugh language learning has
long been widely accepted by the language teaghofgssion in Europe. The incorporation
of elements of the target language culture(s) reigm language instruction has also received
more attention in the region in recent years. Marofessionals agree that grammatical and
lexical competence alone will not help non-natiyeeakers of English to successfully
socialize, negotiate or complain in the foreignglamge. On the other hand, communicative
competence alone will not necessarily help nativ&an-native speakers of English or any
other language to successfully communicate with amether either. However, the status of
intercultural communicative competence in languaghication, as described by such
significant guidelines as the Common European Fvaorle has not been extensively
researched yet (see Lazéar, 2003 and Sercu, 2005nanel about research in this area in
Theoretical Background). Therefore, at the out$ehis research project it was important to
find out how much and what kind of cultural commete is transmitted through classes of
English. Is culture-teaching an integral part & Bnglish as a foreign language curriculum or
is it “the neglected element” in the classroom (bland Lazar 2000a)? A questionnaire
study presented here is an attempt to investidaseidsue. At the same time, it serves as a
basis for the follow-up qualitative analysis ofeasudies.

The detailed description of the research methodbestatistical study (Section 1) is
followed by the presentation of the results of #tatistical analysis (Section 2) and the
discussion of what the figures probably mean fagieage education (Section 3). Interviews
with five language teachers, also focusing on thle of culture-related activities in the
English lesson, are presented and analyzed (Secficand 5) before an answer to the two
research questions of this article is attemptedt{@e6) on the basis of the quantitative and

qualitative data.

1 Research methods used in the statistical study

The following sections give a detailed descriptdnhe research methodology used to
find answers to the first two research questionti@fpresent study:

1. How often and in what ways do teachers incorparatieire-related

activities in EFL teaching?

2. What factors does the frequency of culture-relaisdities depend on?

The first section of the description of reseancéthods used in the statistical study
establishes the context and explains the ratidmetiénd the applied approach (1.1). This leads

to the research questions of the statistical sitsyf (1.2), a description of the population,



including the applied selection procedures (1.8) a detailed explanation of the research
tool itself (1.4). Issues of reliability and valgiare addressed (1.5) and the methods of
analysis are explained (1.6) before the resultspaesented in Section 2 and discussed and
evaluated in Section 3.

The qualitative analysis of case studies of fiumghrian secondary school teachers of
English described in the second part of this atighs also meant to help answer research
questions 1 and 2 of the present study. The res@aethods applied in the set of case studies

are described in Section 4.

1.1 Context and rationale for the statistical study

In order for this study to shed light on how muecid avhat type of cultural content
English lessons generally have, a statistical @mabf a large sample of questionnaires had to
be carried out. The research presented in thisleariginated from a workshop held at the
European Centre for Modern Languages in Graz 9188 a follow up to this workshop our
team of four educators-researchers from four dffercountries decided to study the
intercultural dimension in EFL education. Lucynaekdandrowicz-&dich (Poland), Rafn
Kjartansson (lceland), and Liljana Skopinskaja ¢B&t) gave their expert opinion to help
revise my original questionnaire, and they carnatidata collection in their home countries.
The data analysis for all four countries and thecdssion and evaluation of the results were

done by the author of this article.

1.2 The research questions of the statistical study

The aim of this quantitative study was to find autat elements of culture EFL
teachers incorporate in their language lesson$iandoften they do this in the four examined
European countries. It was also examined whether ftequency was influenced by the
teachers’ former training and their immersion inefign cultures. Accordingly, the following

four research questions were formulated:

1. How often do teachers of English do activitietated to the civilization of the target-
cultures in their EFL classes?

2. How often do teachers of English do little ‘clture-related activities in their EFL classes?
3. Does the frequency of culture-related activiiepend on how much time the teacher has

spent abroad?



4. Does the frequency of culture-related activitilepend on the teacher’'s former cultural

awareness or intercultural communication training?

With regard to the first two research questiortisydothesized that teachers would not
often spend class time with activities on any eletsieof culture, but that they would
incorporate civilization-related activities a timore often than tasks focusing on little ‘c’
culture. This hypothesis was based on the results of tlw gilidy and previous experience
with pre- and in-service teachers. | also assunhedl training and amount of time spent
abroad will positively influence the frequency df eulture-related activities. On the other
hand, no predictions were made about differencésdss the impact of training and the

impact of time spent abroad.

1.3 Data collection
In the pilot stage of the research project, theusowas only on the presence of

activities relating to the civilization of Engligpeaking countries in the English classroom in
Estonia, Hungary and Poland. The pilot-study, #®ilts of which were published in Poland,

was the first phase of the quantitative study (A#eidrowicz-Pedich, Lazar, and Skopinskaja,
2000). Subsequently, the enlarged and revised iquasire (see validation procedure in 1.5)
was filled in by 393 English teachers in four Euwrap countries: Estonia, Hungary, Iceland
and Poland. Therefore, the statistical analysithefrevised questionnaires filled in by this

large sample of teachers in the year 2000 allowedatthor to map out the current status of

culture teaching in the English language classroom.

1.4 The research tool: a questionnaire

The definitions of culture given by Kramsch (199Byram (1997), Fantini (2000),
Holl6 and L&zéar (2000b) and many other languagehieg professionals (see Theoretical
Background) all seem to emphasize that culture rhaftiple components and therefore
numerous implications for classroom use. The dami of culture used during the
preparation of the questionnaire and all throughrésearch project, however, divides culture
into two well-known categories: big ‘C’ Culture Ydization) and little ‘c’ culture (behavior,
practices, values and discourse structures) fatigwialverson’s classification (1985). The
questionnaire was based on this simple divisiorabgse the aim was to find out whether
language teachers spend class time with the a@tidim elements of culture that would deepen

their students’ background knowledge, and whethey taise the students’ awareness of all



the other facets of culture that would help thembgiter communicate in intercultural

settings.

The questionnaire (see Appendix 1) was divided ititcee sections and took
approximately 15 minutes to fill in. Table 1 shohsw the questionnaire was divided into

three sections.

Section 1 6 questions about the frequency of big |C

culture-related activities in the English lessorj

Section 2 7 questions about the frequency of little fc’
culture-related activities in the English lessorj

Section 3 5 sets of questions about country focus, level
and age of students, coursebooks, [the
respondents’ age, qualification, sex, place| of
residence, mother tongue, stay abroad, previous

cultural training

Table 1 The structure of the questionnaire

The first section consisted of questions where aedpnts were asked to rate the
frequency of big ‘C’ culture-oriented activities their lessons. Frequency was measured by
the adverbs ‘never’, ‘rarely’, ‘sometimes’ and ®&ft’ and the questions concerned types of
activities that usually entail teaching about thelization of the target cultures. The option
‘often’ was defined in the questionnaire as evdrydt class or more often. The activities
listed in this section were chosen on the basishait teachers had told the author about their
favorite cultural activities in previous pilot imeews as well as on an analysis of the topics
covered in some currently used coursebooks.

Section 2 of the questionnaire consisted of sevwestipns trying to elicit whether
teachers ‘always,” ‘sometimes’ or ‘never’ treat sowf the most important components of
little ‘c’ culture in their English classes. Onlgree options were given for frequency in this
section of the questionnaire because it is belig¢hatithese topics do not necessarily have to
be covered in detail many times during a courseiths considered important to discuss them
at least once with each group of students. Thisisedncluded questions on functions,
nonverbal communication, culture shock and stepmstyamong others. Although the seven
items in this section are not exhaustive, the autletieves that they are good representatives

of some of the most important discussion topics liledp develop students’ cultural awareness



and intercultural communicative competence. In @midi when talking about some of these
topics, it is practically inevitable to developleast some of the skills and attitudes necessary
for intercultural competence.

In section 3 of the questionnaire the aim was foiteinformation about which
countries are given the most attention in cultweted activities, which coursebooks are
used, and what is the teachers’ opinion about thegfulness for teaching the components of
culture listed in sections 1 and 2 of the questaren Finally, there were questions about the
respondents’ age, qualification, sex, residencetherotongue, training, and experience
abroad.

The questionnaire was written in English to engbes responses filled in by English

teachers in Estonia, Hungary, Iceland and Polandeacompared.

1.5 Population and selection procedures

The respondents were teachers of English in pebiiccation at primary, secondary or
tertiary level. Altogether 393 questionnaires weodlected - 100 from Estonia, 106 from
Hungary, 86 from Iceland and 101 from Poland. Sofrtee questionnaires were given out to
teachers personally by the team. Subsequentlyatpiles and acquaintances were asked to
take the rest of the questionnaires to their owhoals and have them filled in by as many
colleagues as possible. This way not only was ¢ferm rate relatively high, but we ensured
that a larger percentage of those teachers whatoamne about teaching culture, and would
not have responded to a mailed questionnaire,ilflid ih and send it back to us because it
was for the colleague of a colleague. In this semseas convenience sampling. At the same
time, even if it was beyond the scope of this poj@ survey what is officially called a
representative sample of the population, we aimed aaried sample in terms of age,
qualifications, place of residence, sex, mothegu@y experience abroad and former cultural
training.

Although the respondents represented a variety g¢ groups, qualifications,
professional experience and attitudes to cultumektmg in all of the four countries, there
were some differences in the composition of thepdasa For example, while in Hungary and
in Estonia, 37% and 36.8% of the respondents wademu30 years of age respectively, in
Poland this figure was 71% while in Iceland only.9%®ncerning qualifications, 94% of the
participating Estonian teachers had a B.A. or Bdegjree and only 6% had the equivalent of
an M.A. or an M.Ed. degree. In the remaining thzeentries the proportion of teachers with

an M.A. or an M.Ed. degree was much higher. Agliergender of the respondents, only 4%



of the Estonian teachers were male, while 44% efgarticipating Icelandic teachers were
men (17% in Hungary, 14% in Poland). Another maiiffierence was detected between the
proportions of those who had spent a month or nabread: 84% of the Icelandic teachers
had lived abroad for at least a month, while ordydof the participating Estonian teachers
had had the chance to spend a longer period ineggfocountry. In this category, Hungarian
teachers participating in the study came rightrditeland, with 73% of them having lived
abroad for at least a month, while this proporticas 63% among the Polish teachers. There
were no significant differences between the samptgalilations as regards the proportion of
native speaker teachers, the types of settlemegtdhme from, and the number of previous
cultural awareness course or intercultural commatima training workshops they had
attended. Table 2 shows the categories where thet significant differences occurred

between the participants according to their couatmgsidence.

Estonia Hungary Iceland Poland Total
N=100 N=106 N=86 N=101 N=393
Aged: between 20-
30 years 37% 36.8% 9.3% 71.3% 39.7%
Quialification:
B.A. or B.Ed. 94% 49.1% 62.8% 64.4% 67.4%
Residence:
in a city 55% 78.3% 43% 69% 62.3%
Sex:
Female 96% 83% 48% 86% 79.6%
Non-native
speaker of L2 99% 93.4% 87.2% 96% 94.1%
Has stayed abroad
for a month or 44% 73.6% 83.7% 63.3% 63.3%
longer
Has had some
cultural training 52% 68.9% 62.8% 67% 62.8%
Table 2 Characteristics of the population by copntr



1.6 Validity and reliability
The first version of the questionnaire was precdulegilot interviews to help decide

about the activities to be listed in the two sawdioTwo experts’ opinion had been requested
before the first version of the questionnaire wast ®ut to respondents. That first version of
the present questionnaire had been piloted in ttwaetries before it was revised and refined.
The new enlarged version was tested and retestddangroup of ten teachers in Hungary
with a 5-week interval. The retesting showed tt&#%09f the data were stable. However, as
with all questionnaires there may be some threatsalidity because subject expectancy
probably resulted in teachers’ answering more pesyt than their actual classroom practice

would normally have allowed.

1.7 Data analysis

The data were recorded, processed and analyzed SE#8S for Windows (SPSS,
1989-2003). Descriptive statistics were used t@aldsth frequencies of activities with a
cultural focus in the EFL classroom. Cross-tabafegiwith chi-square analysis were used to
see whether there is a statistically significarffedence in the use of cultural activities
between those who had participated in some typeudtiiral awareness or intercultural
communication training prior to filling in the qu&mnaire and those who had not.
Respondents who had spent at least a month abresal similarly compared to those who

had not. The significance level was set at 0.05.

To counter the effects of subject expectancy, tméycategories ‘often’ and ‘always’
were used in the cross-tabulations. The rationakin this decision is that, for example,
when respondents had to decide whether they distutse shockwith their classes, they
might have marked ‘sometimes’ even if they had adye this once and only with one class.
The category ‘sometimes’ might have attracted l&l thecks that would have gone to the
categories ‘rarely’, ‘practically never’ and ‘I dorknow’ if those had appeared on the
questionnaire. However, it is believed that resportsl who claimed that they ‘always’ made
sure to discussulture shock, negative stereotyping, non-verbahmanicationor any of the
other items listed in section 2 of the questiormainore certainly did so in the great majority
of their classes. Therefore, when analyzing tha déthe second section of the questionnaire,
the author decided to primarily focus on the prédpas of those respondents who checked
the option ‘always’ in response to the questionsuallittle ‘c’ culture-related activities. The

categories of ‘sometimes’ and never’ were mergedeurthe label ‘rarely or never.” For



similar reasons, in the analysis of the responeethe first section of the questionnaire
focusing on big ‘C’ culture-related activities, tkeoss-tabulations with chi-square analysis

examine those who claimed that they ‘often’ do ¢hadtivities.

Differences between the responses given accoriindpe respondents’ country of
origin are not analyzed in this study. The reagonshis decision are that, on the one hand, |
was not interested as much in the differences tweuntries as in the general profile of a
European English teacher. Furthermore, a samplppfoximately 100 questionnaires per

country would have been too small for statistic#lgsis, especially for cross-tabulations.

2 Results of the statistical study

The results of the statistical analysis are priesemccording to the frequency of
civilization-related activities (2.1), the frequenof little ‘c’ culture-related activities (2.2),
the effects of a longer stay abroad on the frequeicculture-related activities (2.3), the
impact of previous training on the frequency oftard-related activities (2.4), the country
focus of the participants’ English lessons andrtlegaluation of the coursebooks they use
(2.5). Finally, the answers to the research questad the questionnaire study are summarized

in Section 3.

2.1 Frequency of civilization-related activities inthe English lesson

Section 1 of the questionnaire investigated howerofteachers do culture-related
activities that may provide students with knowleddmut the target countries’ civilizations
and perhaps also encourage openness towards dodituabout other cultures in general.

The descriptive statistics of these results arensednup in Table 3.



Never Rarely Sometimesg Often Total
Discussions on cultural 2 50 232 108 392
differences (social habits...) 0.5% 12.8 % 59.2 % 27.6 % 100 %
Videos or photos of famous 20 107 211 55 393
sights and people 5.1 % 27.2% 53.7% 14.0% 100 %
Songs with information on 34 158 143 58 393
singer and lyrics 8.7 % 40.3 % 36.2 % 14.8 % 100 %
Art (pictures of paintings 90 197 96 10 393
and sculptures) 23.0% 50.3 % 242% 2.6 % 100 %
Current events (saocial or 32 127 163 71 393
political issues) 8.2 % 32.1% 41.6 % 18.1% 100 %
Literature (short stories, 17 87 160 129 393
poems or other works) 4.3 % 222 % 40.6 % 32.9% 100 %

Table 3 Frequency of civilization-related actigiin the English lesson

It can be seen in Table 3 that the two most pomdavities center aroundiscussions
on cultural differencesand the use dliterature. While discussions on cultural differences
(social habits, values, lifestyles, etc.) are ‘nfteonducted by 27.6% and ‘sometimes’ by
59.2% of the respondents, and activities basetiterature are often done by 32.9% and
‘sometimes’ by 40.6% of the teachers, the remairfmg activities seem to be far less
popular. Looking at the same proportions from ttieepend of the frequency scale, it can be
seen that 13.3% of the respondents ‘rarely’ or énegengage irdiscussions about cultural
differences52.3% ‘rarely’ or ‘never’ useideos or photos of famous sights and pedmm
the target cultures, 49% ‘rarely’ or ‘never’ usengs 73.3% ‘rarely’ or ‘never’ talk abousrt,
40.3% ‘rarely’ or ‘never’ discussurrent issuegelevant in the target cultures, and 26.5%
‘rarely’ or ‘never’ usditerature in their English lessons. It is interesting toendtat the most
frequently chosen answer wiscussions about cultural differencesdeos or photos of
famous sights and people, current eveatsl literature was the response ‘sometimes,’
meaning that the majority of teachers only do ese fairly popular activities two or three

times in a term or course.
2.2 Frequency of little ‘c’ culture-related activities in the English lesson

Section 2 of the questionnaire intended to find botv often teachers do culture-

related activities that may teach students sontbeofittle ‘c’ cultural background knowledge
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and develop some of the skills and attitudes tledt bonstruct intercultural communicative

competence. The results are summed up in Table 4.

Never Sometimes Always Total
Discussions on appropriate 53 267 71 391
conversation topics 13.5% 67.9% 18.1% 100 %
Rituals of greeting and leave 17 161 214 392
taking 4.3% 40.8% 54.6% 100 %
Appropriate ways of 21 204 167 392
complaining/criticizing 5.4% 52.0% 42.3% 100 %
Expressing gratitude non- 148 184 61 393
verbally 37.8% 46.7% 15.6% 100 %
Differences in personal spac¢ 144 178 70 392

36.5% 45.4% 17.9% 100 %
Dangers of negative 44 225 124 393
stereotyping 11.2% 57.1% 31.6% 100 %
Discussions on culture shock 83 232 78 393

21.2% 58.9% 19.9% 100 %

Table 4 Frequency of little ‘c’ culture-relatedigities in the English lesson

While the speech acts gfreetingsand complaintsare ‘always’ discussed by 54.6%
and 42.3% of the respondents respectively with e&ds of language learners, the remaining
five activities receive very little attention inetfEnglish-language classroom. Only 18.1% of
the teachers responded that they ‘always’ discusggdopriate conversation topicwith
every group, 15.6% ‘always’ talk abombnverbal communicatiorl7.9% ‘always’ mention
differences inpersonal spacend only 19.9% of the respondents make sure teiéyheir
students aboutulture shock Interestingly, discussing thdangers of negative stereotyping
comes up slightly more often: 31.6% of the teacieasked the answer ‘always.” However,
except for therituals of greeting and leave-takindpy far the most popular answer in this

section was the neutral ‘'sometimes’ option.

If we accept that teachers who responded by martkieganswer ‘sometimes’ in this
section include those who would have marked thegoaties ‘rarely,” ‘practically never’ and
‘| don’t know’ if those had appeared on the quest@ire, we can conclude that the likelihood
of students being exposed to these topics in theglish lessons is very small. 81.4% of the

respondents ‘sometimes’ (perhaps once or twicenduai course, but also meaning ‘rarely’

11



and ‘practically never’) or simply ‘never’ (not om@n a course) call students’ attention to the
differences inappropriate conversation topicbetween people coming from different
cultures. 44.1% of the respondents ‘sometimeso (alsaning ‘rarely’ and ‘practically never’)
or ‘never’ discuss differences igreeting and leave-taking57.4% of the participating
teachers ‘sometimes’ (also meaning ‘rarely’ andagpically never’) or ‘never’ point out the
appropriate ways of complaining and criticizing the target cultures. 84.5% of the
respondents ‘sometimes’ (‘rarely’ and ‘practicaigver’) or simply ‘never’ teach the students
how to express gratitude non-verbally the target cultures. 81.9% of the respondents
‘sometimes’ (or ‘rarely’ and ‘practically never’y tnever’ talk aboudifferences in personal
space 68.3% of the teachers ‘sometimes’ (also meaniagely’ and ‘practically never’) or
‘never’ bring up the topic ohegative stereotypingFinally, 80.2% of the respondents
‘sometimes’ (also meaning ‘rarely’ and ‘practicatigver’) or ‘never’ tell their students about

culture shock

2.3 The effects of a longer stay abroad on the fregncy of cultural activities

The results of the frequency analysis were crosskated with the independent
variable of length of stay abroad. It was examing@ther the teachers in the study who had
spent a month or more abroad (63.2%) did the liatti¥ities any more often than those who
had not had the chance to live abroad (36.8%). eflweere no statistically significant
differences between people who had stayed abraaa fiaonth or longer and those who had
not in the frequency of the following activitiesideos or photos, songs, art, literature,
discussion topics, greetings, complaints, nonvedmhmunicationand personal spaceAs
for the use oWideos and phototeachers who had spent a longer time abroad ase tvho
had not did not differy=2.503; p=0.475). As regards the usesoiigs the two categories of
people did not differ significantlyyE1.843; p=0.606)Art was the least favored topic, but the
differences are not significant here eithgr%.198; p=0.158). Althougliterature seems to be
quite popular with teachers, those who had spémiger time abroad and those who had not
did not differ significantly £=5.392; p=0.145). There was no significant diffex@ in the
frequency of coveringappropriate discussion topicsither (=3.018; p=0.389). Although
greetings and complaintsseem to be a little more frequently discussed dachers, the
differences between the two categories of teaachers statistically not significanf€4.032;

p=0.258 andy=5.847; p=0.119). It also seems from this analtls& a longer stay abroad

12



does not influence the class time spent with dsiogsissues ohonverbal communication
andpersonal spaceither {=5.297; p=0.071 ang=3.851; p= 0.278).

However, there were statistically significant difaces between respondents in the
frequency of the following four activitiesdliscussions about cultural differencesurrent
events, negative stereotypasd culture shockAmong the teachers who had spent a longer
period of time abroad, nearly twice as many discudtsiral differencesndcurrent eventss
among the teachers who had not stayed abroadrfayrégh or longer. Table 5 shows all the
statistically significant differences in the freqag of these four activities in the English
classroomDiscussions on cultural differencaadcurrenteventsare twice as likely to ‘often’
take place in the classrooms of teachers who haswet st least a month abro&tereotypes
also come up more often, but the difference is daager when it comes to discussingture
shock(see Diagrams 1la and 1b for a visual representatighe proportion of teachers who

often/always do the activities according to lengftiprevious stay abroad).
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std. residual)*

Teachers who have not spent a
month or more abroad

(count, expected, raw %,

Teachers who have spent a mont|
or more abroad

(count, expected, raw %,

std. residual)*

Never | Rarely| Some-| Often | Never | Rarely| Some-| Often
times times
Discussions on cultur 0 28 91 25 2 22 140 83
differences (social 0.7 18.4 85.1 39.8 1.3 31.6 | 1459 | 68.2
habits, values, 0% | 19.4% | 63.2% |17,36%| 0.8% | 8.9% | 56.7% | 33,60%
lifestyles, etc.) -0.9 2.2 0.6 -2.3 0.7 0.7 -0.5 1.8
(x=18.406; p<0.01))
Current events (socigl 15 59 54 16 17 67 109 55
or political issues) | 11.8 46.3 59.9 26.1 20.2 79.7 | 103.1| 44.9
10.4% | 41% | 37.5% [ 11,11%| 6.9% | 27.0%| 44.0% | 22,18%
(y=14.008; p=0.003) 0.9 1.9 -0.8 -2.0 -0.7 -1.4 15 15
Never Sometimes Always Never | Sometimes Always
Dangers of negative 19 91 34 25 133 90
stereotyping 16.2 82.3 45.6 27.8 141.7 78.4
(x=6.876; p=0.032) 13.2% 63.2% 23,61% 10.1% 53.6% | 36,29%
0.7 1.0 -1.7 -0.5 -0.7 1.3
Discussions about 43 87 14 40 144 64
culture shock 30.5 84.9 28.7 52.5 146.1 49.3
(y=20.044; p<0.00) 29.9% 60.4% 9,72% 16.1% 58.1% | 25,81%
2.3 0.2 -2.7 -1.7 -0.2 2.1

—

Table 5

The effects of a long stay abroad onrtguiency of cultural activities
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= Have not been abroad for B Have been abroad for
a month or more a month or more

Cultural differences

Famous sights / people

Songs

Art

22,2%

Current events

- i 5%
Literature

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100

Diagram 1la Proportion of teachers who ‘often’ kde activities according to length of
previous stay abroad

= Have not been abroad for B Have been abroad for
: a month or more a month or more

" . 18,6%
Conversation topics 8

55,2%

I, 53,5%

Greeting and leave-taking

Complaining / criticizing

0,
Gratitude nonverbally o 5%

I 10,4%

0,
Personal space SIS

0,
Negative stereotyping .0

25,8%

Culture shock

I 0.7%
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Diagram 1b  Proportion of teachers who ‘always’ de activities according to length of
previous stay abroad
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2.4 The impact of previous training on the frequenyg of cultural activities

The results of the frequency analysis were alsssstabulated with the independent
variable of training experience. It was examinecetbr the teachers in the study who had
received some cultural awareness or intercultuoahraunication training (62.8%) did the
listed activities any more often than those who had participated in any cultural training
(37.2%). Tables 6 and 7 show the activities whdreret was a statistically significant
difference between respondents who had receivadrigaand those who had not. It is clear
from the two tables that those respondents whaéeelved some form of cultural awareness
or intercultural communication training do mostlod activities significantly more often. This
is especially true fodiscussions on cultural differenceshere the ratio of those who often
lead such discussions nearly doubled (from 17.8%3t6%), but since two of the cells had
less than the minimum expected count, this diffeeenannot be considered statistically
significant despite the statistical informatiop=06.118, p=0.001). There was a similar
problem withart (pictures of paintings and sculpturesyhich is by far the least popular
activity anyway, but the remaining four activitie$ Section 1 of the questionnaire show

significant differences (see Table 6).
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Teachers who have not attendedl Teachers who have attended

any cultural awareness or some cultural awareness or
intercultural communication intercultural communication
training (146, 37.3%) training (245, 62.7%)
Types of activities | (count, expected, raw %, std. (count, expected, raw %, std
residual) residual)
Never | Rarely| Some-| Often | Never | Rarely| Some-| Often
times times
Videos or photos of | 16 47 72 11 4 60 139 43

famous peopleand| 7.4 39.9 | 786 | 20.1 | 126 | 67.1 | 1324 | 33.9
sights (=25.143, 11.0%| 32.2%| 49.3%| 7.5% | 1.6% | 24.4%| 56.5%| 17.5%
p<0.001) 3.1 11 -0.7 -2.0 -2.4 -0.9 0.6 1.6

Songs and explanatiops 19 70 39 18 15 88 103 40
of lyrics ... 127 | 58.8 | 529 | 216 | 21.3 | 99.2 | 89.1 | 36.4
13.0% | 47.9%| 26.7%| 12.3%| 6.1% | 35.8%| 41.9%| 16.3%
1.8 15 -1.9 -0.8 -1.4 -1.1 15 0.6
Current events (social| 24 49 58 15 8 77 105 56
political issues) 119 | 469 | 60.7 | 26.4 | 201 | 79.1 | 102.3| 44.6
16.4% | 33.6%| 39.7%| 10.3%| 3.3% | 31.3%| 42.7%| 22.8%
35 0.3 -0.3 -2.2 -2.7 -0.2 0.3 1.7
Short stories, poems ¢r 8 45 50 43 9 42 109 86
other literary works 6.3 324 | 59.2 | 480 | 10.7 | 54.6 | 99.8 | 81.0
5.5% | 30.8%| 34.2%| 29.5%| 3.7% | 17.1%| 44.3% | 35.0%
0.7 2.2 -1.2 -0.7 -0.5 -1.7 0.9 0.6

(y=15.189, p=0.002)

(=27.756: p<0.001)

(y=11.636; p=0.009)

Table 6 The impact of training on the frequencyieflization-related activities

Table 7 shows the statistically significant diffieces in the answers given to Section 2
of the questionnaire. Although the difference betwdeachers who had been trained in
cultural awareness or intercultural communicatiod ghose who had not seems to be very
large when it comes tdiscussions about appropriate conversation topie® cells had less
than the minimum expected count, so the differeza®ot be considered significant despite
the statistical informationyE9.216, p=0.027). It is worth noting that there aver twice as
many trained teachers who always discdisferences in personal spaead the effects of
negative stereotypingas teachers without any cultural awareness orrcuiteral
communication training. Furthermore, three timesasy trained teachers said they ‘always’

told their students abouulture shockas teachers with no previous cultural trainingr(&
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visual representation of the distribution of teashevho often/always do the activities

according to previous raining, refer to Diagramsa@d 2b).

All these statistically significant differences atee results of training that perhaps
only consisted of one workshop. In the original sfiemnaire the question eliciting
information about the respondent’s former trainingcultural awareness or intercultural
communication provided four options to choose frémo: training,” ‘one or two workshops,’

‘a university course,’” and ‘other.” In order fot #ie cells in the statistical analysis to contain
more than five respondents, the author had to psdlacategories. As a result, respondents
now either fall into the category of ‘no trainingr into the category of ‘some cultural
training.” Furthermore, it was revealed only afdirthe questionnaires had been filled in and
all the data had been processed that some of élobdes (especially in Estonia) might have
considered the British or American cultural studie<civilization courses they had attended
during their university studies as interculturahtounication training. With this in mind, it is
remarkable that despite the very broad categotgashe cultural training,” the differences in
the frequencies of culture-related activities betwéhose teachers who had received ‘some

cultural training’ and those who had not are rathgge.
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Teachers who have not Teachers who have attended
attended any cultural some cultural awareness or
awareness or intercultural | intercultural communication
communication training training
Types of activities 146 (37.3%) 245 (62.7%)
(count, expected, raw %, std] (count, expected, raw %, std.
residual) residual)
Never |[Sometimes Always Never | Sometimes Always
The rituals of 11 69 66 6 91 148
greetings... 6.3 59.6 79.7 10.7 100.4 134.3
(x=12.200; p=0.007) 7.5% 47.3% 45.2% 2.4% 37.0% 60.2%
1.9 1.2 -1.5 -14 -0.9 1.2
Complaints and 15 82 49 6 122 117
criticism 7.8 76.0 61.8 13.2 128.0 104.2
(x=16.093; p=0.001)| 10.3% 56.2% 33.6% 2.4% 49.6% 47.6%
2.6 0.7 -1.6 -2.0 -0.5 1.3
Expressing gratitude 74 57 15 74 126 46
nonverbally 55.1 68.2 22.7 92.9 114.8 38.3
(x=17.392; p<0.001)] 50.7% 39.0% 10.3% 30.1% 51.2% 18.7%
2.5 -14 -1.6 -2.0 1.0 1.2
Personal space 75 54 16 68 124 54
(4=25.659; p<0.001)| 53.3 66.3 26.1 89.7 111.7 43.9
51.4% 37.0% 11.0% 27.6% 50.4% 22.0%
3.0 -1.5 -2.0 -2.3 1.2 15
Dangers of negative 32 86 28 12 138 96
stereotyping 16.4 83.4 46.2 27.6 140.6 77.8
0, 0, 0, 0, 0, 0,
(4=35.235; p<0.001) 21.9% 58.9% 19.2% 4.9% 56.1% 39.0%
3.9 0.3 -2.7 -3.0 -0.2 2.1
Discussions about 55 79 12 28 152 66
culture shock 30.9 86.0 29.1 52.1 145.0 48.9
0, 0, 0, 0, 0, 0,
(4=46.770; p<0.001) 37.7% 54.1% 8.2% 11.4% 61.8% 26.8%
4.3 -0.8 -3.2 -3.3 0.6 2.4

Table 7

The impact of training on the frequentiitte ‘c’ culture-related activities
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2.5 Country focus and coursebook evaluation

It seems that on average the participating 393heracspend 48.2% of the cultural
activities with a focus on Britain, 29.17% on NoAmerica, 14.16% on the students’ home
country, 4% on other countries and 3.84% on Auat(gke Diagram 3 below). What does not
come through from the answers to the questionnainghat type of cultural content this
means, why the ratio of countries is distributedt & and what role coursebooks play in this
distribution. Although the present questionnaireluded questions on the coursebooks used
and asked for the teachers’ evaluation of thesekfothe 393 respondents in the four
examined countries seem to use so many differethirg materials that no statistically
significant differences could be established amitregn. However, it can be noted here that
regardless of the particular coursebook the teachse in their teaching, on.5% of the
respondents claimed that their coursebook helpeeh trery much’ in teaching civilization-
related activities. Finally, the proportion of ¢ears who claimed that their coursebook

helped them ‘very much’ in teaching little ‘c’ cufe-related activities is even smaller (8.4%).

a9 A%

B Britain

B North America
49% O Students’ country of origin
O Australia

@ Other countries

Diagram 3  Proportion of time spent talking abdifferent countries during cultural
activities
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3 Summarizing the answers to the research questions$ the statistical study

The above figures, proportions and cross-tabulationdicate that the following

answers can be given to the research questionfopuard at the outset of this statistical

study (see 1.2):

1.

Civilization-related activities are conducted somemes or rarely during
English lessons by the great majority of the partipating teachers;

Little ‘c’ culture-related activities that may lead to the development of
intercultural communicative competence are done eveless frequently than
civilization-related ones;

A longer stay abroad does have a beneficial impaand prompts the teacher
to increase the frequency of some culture-relatedcévities;

Training, even a short workshop session, seemaue an even more significant
effect on the frequency of nearly all of the cutuelated activities in the EFL

classroom than long stays in a foreign country.

The first three points — printed in bold — alscomh research questions 1 and 2 of this

study. The detailed evaluation of the results ef guestionnaire study is presented together

with the discussion of the qualitative study at émel of this article, when answering the two

research questions of the present article (Se@jon
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4 Research methods of the case studies of secondseiool English teachers

Interviews with five Hungarian in-service Engliskathers in the academic year
2000/2001 were meant to hddetter understand the possible reasons behincesudts of the
quantitative analysis described above. The quesioes provided a large quantity of data,
but | was also interested in the thought procebstsnd the respondents’ selections. The
interviews added a worthwhile dimension to the @cbjbecause discovering people’s
perceptions and feelings about a given topic alvealgs depth to a research project.

| decided to complement the questionnaire study wése studies based on semi-
structured interviews with five secondary schoalcteers of English. The initial interviews
were followed by a short training session, and sgbently a follow-up discussion with each
participant with the original idea to learn moreabthe participating teachers’ perception of
culture in the language classroom and at the same to see if their perceptions can be
influenced. The interviews and the training sessamk place in Budapest between December
2000 and March 2001. Similar follow-up interviewgrn& conducted in Poland and Iceland
(see article published in Poland: Aleksandrowicdi€feand Kjartansson, 2002).

The following sections give a detailed descriptioh the qualitative research
methodology used to complement the answers obtéinedthe statistical analysis to the first
two research questions of the present study:

1. How often and in what ways do teachers incorparatieire-related activities
in EFL teaching?

2. What factors does the frequency of culture-relaigtt/ities depend on?

In order to answer the research questions, exagitive data collected during
interviews with secondary school English teacheerss to provide further insight into the
matter and thus complements the results of thetigmesire study. Following the detailed
description of the research methodology used isethease studies (4), the results of the
qualitative research will be presented (5) and utised and evaluated (6) before the two

research questions of the present study are andwetke final section of this chapter (7).

4.1 Research questions and data collection

On the basis of the above, the research questiomsifated were the following:
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1. How often do the participants use seven of the @xaanculture-related activities of the
questionnaire study in their teaching?

2. How do these secondary school teachers of Engtisitlee role of culture in the English
language classroom?

3. What works against the incorporation of culturetetl activities in the EFL syllabus
according to the participants?

4. How does a 90-minute intercultural communicaticaining session influence teachers

perception of teaching culture in EFL?

Data were collected from transcripts of the initsgmi-structured interviews, the
observations during the training session and thestripts of the follow-up interviews.

Verbatim quotes from the interview are italicizewlan quotation marks in the descriptions.

4.2 The initial semi-structured interviews

As Patton (2002) suggests, the in-depth semi-siradtinterview seemed to be the best
interviewing technique in this study because therinew schedule ensured that the same
basic questions were asked from each participargdmparability, but the interviewees were
free to elaborate on any of the subject areasdarwersational style that is appropriate and
natural between colleagues (p. 347). For similasoes the interviews were conducted in
Hungarian.

The initial interviews followed the structure ofettsecond and third sections of the
questionnaire (see Appendix 1), that is to sayitlgeired about the frequency of little ‘c’
culture-related activities and the participantsthmround, but they were also supplemented
by additional questions to elicit more informati@bout the teachers’ reasons for the
frequency of culture-related activities in the E[Elassroom and their general attitudes
towards culture-teaching (see Appendix 2). The heex were briefly asked whether they
incorporated big ‘C’ culture-related activities their English lessons before the interview
focused on the following little ‘c’ culture-relatedpics, which were as follows:

Appropriate choices for conversation topics

Rituals of greeting and leave-taking

Appropriate ways of complaining and criticizing

The non-verbal expression of gratitude

How personal space varies from one culture to @moth
The dangers of negative stereotyping

Culture shock

Nogh~owdE
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The seven topics (identical to Section 2 of thestjoenaire described in section 1.4) had
been chosen so that a variety of skills, knowlealye attitudes that help develop intercultural
communicative competence are covered. The indiVvioerviews lasted half an hour to an
hour, and they were conducted in Hungarian, theeshaother tongue of the interviewer and
the interviewees. The detailed transcripts wenesteded into English. The translations of the

interviews were then presented to the intervieweesonfirmation of content and style.

4.3 The training session

A one and a half hour training session on intetralt communication was held in
order to raise the participants’ awareness of tigortance of the intercultural dimension of
language teaching and to show them examples ofithoan be incorporated into instruction.
The training session was held for the five teaclaefS6tvos Lordnd University on February
6" 2001. The session was conducted in English, ansisted of three parts.

As the trainer of the workshop, | introduced thpi¢ccand summarized the results of
the questionnaire study, illustrating the impor@anof intercultural communicative
competence with accounts of critical incidents taie examples from my own experience.

The aim of the second part of the training sessian to show the trainees with the
help of some activities how the seven culture-eglabpics discussed in the initial interviews
can be dealt with in the language classroom effelsti The three activities we tried out were
an awareness raising role-play entitled ‘Cultunat&@nters’ (Holl6 and Lazar, 2000a), ‘What
did they have for breakfast?’ (Holl6 and Lazar, @8)) a picture description with the aim of
refuting stereotypes and discussing the consegeerigadgmental thinking, and ‘Universal,
Cultural or Personal’ (Coverdell, 1999) an activiitygsed on a list of statements where the
trainees had to discuss whether certain habitsistoms were personal, cultural or universal
(see the detailed descriptions of all three adtiwiin Appendix 3).

The third part of the training session was a disicuson how these activities could be
used in the classroom and in what ways they woelg taise intercultural awareness. At the
end of the session the teachers were given readimgdescriptions of further intercultural
communication activities. The readings consistedheffirst chapter of HofstedeGultures
and Organization§1994), Fenner’s chapter entitled Cultural Awas=ng000), four critical
incidents taken from Cushner and Brislinfatercultural Interactions (1996), detailed
descriptions of the activities that we tried outidg the training session together as well as
some descriptions of further activities. The teasiveere asked to read the materials and try

out some of the activities with their classes wittie next month.
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4.4 The follow-up interviews
The training session was followed up by another cfeinterviews with the five
secondary school English teachers. The aim of dflew-up interviews was to find out
whether the training session and the readings lmhged the teachers’ perceptions of
teaching culture in the EFL classroom. To allowetifar the training and the readings to sink
in and in order to give the teachers time to expent with culture teaching in the classroom
if they so chose, The follow-up interviews tookqaaapproximately a month after the training
session, and they consisted of the following fiseecquestions:
1. Do you think the presented activities can be usegbur classes to teach intercultural
communication?
Have you tried out any of the activities? How didy work? / If not, why not?
Did you find the reading useful? Can some of tleagdbe used in your teaching in any
way?
4. Has your perception of teaching culture in EFL stsschanged since the initial
interview in any way?
5. How important do you think it would be to incorptgantercultural communication
training in language teacher education?
| conducted the interviews in Hungarian and thechees confirmed the English

translation of the transcripts.

4.5 The participants

The participants were selected so that a varietygef groups, contexts, and attitudes
to teaching culture were represented. An additiogstriction was that the teachers should not
have attended any intercultural training sessiara po their involvement in this project. |
invited the teachers personally to take part is tesearch project by writing to them via e-
mail or calling them on the telephone as they dri®@amer colleagues or acquaintances. Their
background, age, personality and teaching contexés so different that they can be

considered as individual cases. Table 8 shows ansuynof the participants’ characteristics.
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Bori Gitta Anna Zsbka Erika
Age 25 27 35 40 45
Type of Elite high Vocational High school | An excellent | High school
school school in the secondary with a good secondary with a good
Buda hills school in Pest| reputation practice reputation in a
downtown school in Pest| small country
Pest town
Teaching 1 year 3 years 8 years 15 years Russian 15
experience years, English
5 years
Time spent 1 month in Six weeks in Several Several short| One short visit
abroad UK UK months both | visits to UK to UK
in UK and US
Table 8 The secondary school English teacherscigaating in the study

In what follows there is a detailed descriptioneath participant. Names have been

changed to ensure anonymity.

Bori was 25 at the time of the interviews and saé been teaching English for a year

at a high school in Buda where the majority of shedents come from well off families. She

had the typical beginner’s difficulties with distige problems in her classes. She was not

very self-confident in her teaching but her att@ud teaching culture was firmly negative.

She had spent a little more than a month in Engtanthe first time in her life the previous

summer, but otherwise she had not traveled extelysiv

Gitta was 27 and she had been teaching Englishthi@e years at a vocational

secondary school in Pest where the majority ofdfuelents come from families that have
never traveled abroad and are, according to Gittiaof prejudice. This fact always bothered
Gitta, but she did not think she had enough expeeend authority to discuss these issues in
class. She worried a lot about gaining enough dp@m her classes of male teenagers. She
had spent more than a month in an English-spealangtry on one occasion.

Anna was 35 and she had had about eight yearadiitey experience. In the last five
years she had been teaching English at a secosdaoy| with a good reputation in the center
of Budapest. She had always thought culture wamtagral part of language teaching, but
expressed the need to learn more about ways inhwithaan be more effectively incorporated
in the language lesson. Anna had traveled a lotspedt longer periods of time in the United
States and in England.
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ZsoOka was 40 at the time of the interviews and &gt been working as an English
teacher and mentor at one of the secondary schatiisthe best reputation for academic
excellence in Budapest for fifteen years. Her fegdiabout her involvement in this project
were mixed, because she said she thought thatreultas just another trendy topic and she
did not really look forward to another project whiavould try to influence her well
established mixture of favorite teaching stylesdk&shad been to England several times, but
only on short visits. She had never lived abroadrfore than a month.

Erika was 45 and she had been teaching Englisfivieryears at an exam-centered
secondary school in a small town. Originally shesve Russian teacher, and she had
participated in the Russian Teacher Retraining Rragor two years before she graduated as
an English teacher. When | asked her to particidte proved to be very open and
enthusiastic about teaching culture. Erika hadtraaeled too much and she had never stayed
in a foreign country for more than a month. ShetweriEngland once for a short visit.

In conclusion, Bori, Gitta, Anna, ZsOka and Enikaresent five very different cases of

English teachers working in Hungary.

4.6 Validity, credibility and limitations of this q ualitative study

Although the interview questions and the trainirgssson were approved of by two
experts and the interview schedules were pilotesl Jdssons learnt from this research design
were the following: the choice of interview quessowas perhaps not broad enough, the
training session was obviously too short to havegitasting effects, and several follow-up
interviews complemented by lesson observationsnduai longer period of time would have
revealed more than the short follow-up intervievawgver, the intensive engagement with
the five participants made sure that their perosgtiwere recorded meticulously and could
inform research questions 1 and 2, thus supplengerihe statistical survey by probing
further into the areas examined by the questioprsiirdy.

As for credibility, some of the teachers appeamdetl! that that the quality of their
teaching was being assessed. Consequently, it wate mlear at the beginning of the
interview that the questions were in no way intehde a test. The interview was not
prescriptive but exploratoryi.e. attempting to find out how the respondents &#out
including cultural elements in their teaching. Heee the participants sometimes indicated
that they included a certain activity in their teing, but found it hard to explain how. Some
respondents may have felt that by saying “l newertttht” they were displaying a hostile

attitude to the interviewer. In the light of theoate, it may be reasonable to conclude that the
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results of the case studies may err in a certagctdon. As a result, the responses might have
indicated a higher level and frequency of cult@a&ching in the classroom than was actually
the reality.

The interpretation of the results of the case swids certainly influenced by the
researcher’s own values and her impressions opahnicipants during the interviews and the
training session. However, to assure the readerthiearesearch is credible and reliable, and
that the findings are valid and may be transferdieee is the summary of the steps that have
been taken according to the principles of naturaliswestigations as recommended by
Lazaraton (2003): Data collection aimed at explprihe participating teachers’ own ideas,
attitudes, and interpretations. The data collectiwwant a fairly long engagement with the
participants to build trust and better understaheirtbeliefs. In addition, data analysis
followed an on-going cyclical approach, and the &yimg concepts were always incorporated
into the next phase of the data collection prooedlr reporting the data, thick descriptions
and a large number of quotations are provided dieoto allow readers to determine whether

the results of this research project may be traabfe to other contexts.

The limitations of this study are obvious, becaiusaly explores the formation of the
views of five in-service teachers during a reldgvghort period of about two months. Other
limitations might include unrevealed influencesttheay strongly affect teachers’ views and
beliefs. Despite the researcher’s efforts to dis¢bs participants’ English teaching practices,
influences other than the training session canizays be traced, but their possible existence
cannot be dismissed either. However, the insighaisegl through these case studies may still
help discover and better understand those pedagemi@bles that can facilitate the

incorporation of cultural elements in language dessand in language teacher education.

4.7 Data analysis

According to Creswell (1994) the analysis in a gaave study has to be based on
data reduction to discover patterns in the traption of the interviews (p.154). This is
followed by the reporting of the data and the iptetation of the results. In this study,
preliminary analysis started in the data collecpimase and also helped to refine the form and
focus of the training session and the follow-upeimtew. An attempt has been made to
separate the presentation of the data from thanmeser’s interpretation.

From a research methodological point of view, tteaito analyze the impact of such a

short training session was misconceived. Therefiorig, only the data collected during the
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two long interviews with each of the five teachénat the author decided to thoroughly
analyze. The plan to measure the impact of thaitngisession was abandoned, which does

not decrease the value of the insights gained themnterviews.

5 Results of the case studies with secondary schéedchers of English

The findings of the case studies conducted in Z08presented in the order they help
answer the four research questions of the studgtif®s 5.1 to 5.4). A sample interview
transcript is included in Appendix 4 to provide &er context for the presentation of the

results. The researcher’s evaluation of the cagbest is presented in a separate section (6).

5.1 How do the participants use culture-related actities in their teaching?

In general, it can be stated that there was agneeameong the participants as to the
usefulness and general educational value of incrgatudents’ knowledge of the target
culture(s). All of the participating teachers cleuinthat they ‘sometimes’ or ‘rarely’ did
civilization-related activities. They mentionedalissions about cultural differences in
lifestyle, an occasional song or poem, famous sightl recipes. The frequency depended
primarily on the coursebook and their familiaritittwthe topic the coursebook offered. One
participant also mentioned the general proficieocthe class as a determining factor when
she made decisions about whether to cover a givitural unit, passage or activity in a
coursebook, or to omit it from the syllabus. Thepe@nses received about the frequency of

little ‘c’ culture-related activities are presentedetail below.

5.1.1. Appropriate choices for conversation topics

Bori does not think conversation topics are redifferent in English and Hungarian,
so she never brings this up in her teaching. Gittd Erika talk about this sometimes, but
from what they say it largely depends on the cdaosk how often and in how much detalil
they discuss appropriate conversation topics irfdheign language. Gitta's class often starts
giggling when the conversations in the book areualtioe weather and are very polite and
indirect, and this is when she sometimes feelshslseto explain that people in other cultures
talk about different topics in different ways fram. Anna and Zsoka said they always made
sure they discussed this with every class, because the classroom is a social setting as

Zsoka put it. Anna also added that she often tedisstudents funny stories about what the
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English would think of them if they said this orathand this usually makes them see the

point of paying attention to possible cultural difnces in the choice of conversation topics.

5.1.2 Rituals of greeting and leave-taking

Bori believes that it is enough to teach studdmscorrect expressions of saying hello
and goodbye, but otherwise there is no need to ahlut this, becaus&here are no
differences really.”Gitta does not place emphasis on greetings eithless there is a task
concerning this in the coursebook. Erika sometimages her studentsole-play situations
because there is a good unit in the coursebosik& uses about greetings. Anna said she
always made sure to show her students differersty greeting customs through American,
English, Swedish and Turkish examples, because thesthe ones she is familiar with. This
usually takes the form of a discussion and themiexplay on the basis of pictures. She added
that her beginners often giggle when they firstttryuse the expressions “How do you do?”
and “Pleased to meet you.” Zs6ka said she hadtdusther classfor the 85" time that
‘hello’ and ‘goodbye’ are not interchangeable in d¢lish and that you can spoil a
relationship right at the start if you do not greimeone properly.’She often talks about

this with her students, and makes them act ouatsitos to practice greetings.

5.1.3 Appropriate ways of complaining and criticizng

Ways of complaining and criticizing are more oftecorporated by all five teachers,
because as Zsb6ka put it, these are always theneeny coursebook these days. They usually
use role-plays and act out situations on the dggctures. However, two of the teachers
pointed out that whenever they wanted to scoldsthdents for some reason, or when their
students want to complain about homework or a badeg this always happens in Hungarian.
Zso6ka said that her students take her more seyidfusie“scolds them bluntly in Hungarian

than in polite and indirect English.”

5.1.4 The non-verbal expression of gratitude

All teachers admitted that they never taught amglaibout non-verbal expressions to
express gratitude or any other feelings for thatenaTl he reasons they listed for not teaching

anything about non-verbal communication vary frimacause they are teenagers and it
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would be awkward{Gitta) to“it's not in the book” (Erika) and td'l don’t know how to do
it” (Anna) or ‘Never... because | don’'t have the faintest idea abonverbal things’(Bori).

5.1.5 How personal space varies from one culture smother

With the exception of Anna, all teachers said theyer taught their students about
differences in personal space. Their reasons fewvtried frontit's not the English
teacher’s task’(Zs6ka) to'first we have to prepare for the exam, and theteirms of
teaching culture | think it's more important to kedbout Christmas traditions(Gitta) and
“I don’t know how far the English stand, and it'etnimportant, my students will figure these

things out when they’re there in Englan(Bori).

5.1.6 The dangers of negative stereotyping

All five teachers said they sometimes discussedi#émgers of negative stereotyping,
but that they eithéeidon’t feel at ease with this topic, because se@ydchool students are
quite negative”(Bori) or “everything in the coursebook is about the Engleshd it's usually
quite a stereotypical picture{Zsoka). Zsoka sometimes uses this courseboortpare
typical English and Hungarian things, but she shigsis more to wake up students’ curiosity
about the world. Anna only talks about prejudicéemwthere is a racist remark from one of
the students, but she makes her students do @@kout ethnic groups, Hungarian
Americans or the Holocaust (the students can chihestopic) and when they discuss the
presentations, there are sometimes negative sgpe=sotoming from the students to which

she reacts promptly.

5.1.7 Culture shock

From what the respondents said it seems that onhaAand perhaps Gitta had real
culture shock, which means that the other threehtra do not have first-hand experience of
this phenomenon. Bori was surprised at a couptggshin England, but she said the students
would “have to figure out how to solve their problemsriselves when they are abroad.”
Gitta’s students have not traveled yet, and wheretvas a unit about this in the coursebook,
she felt the students could not relate to thisokZdelieves thdsomeone learning a foreign

language is in a constant state of culture shotkit she admits that her astonishment at
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things in England when she was there on shortdburips was probably not the same as

culture shock.

Bori and Gitta try to make their students not waoymuch about speaking in English and
taking the exams, but as far as cultural differeraoe concerned they have never felt they had
to explain to their students not to worry too matiout different cultural norms and habits.
Erika usually tells her students how to behave nnEaglish home before they go on an
exchange trip, but otherwise she focuses on exapapations;because these cultural things
are not included in the syllabusZs6ka sometimes asks her students how they waud h
reacted to a situation described in the book, hatrever relates this to reactions to cultural

differences.

5.2 How do these secondary school teachers of Estlisee the role of culture in the
English language classroom?

As it can be seen from the presentation of mosh@fprevious answers to the initial
semi-structured interviews, the participants’ pptimn of the role of culture in the language
classroom varies to a large extent.

Bori does not think there are so many differencetsvben, for example, British and
Hungarian cultures, and she does not think it isjble to talk about cultural issues in the

classroom. She claims that

what the teacher says in an all-Hungarian classraenust material to be learnt, it's
not worth pretending it is more. No one had evéd tme not to be stressed if the
English offer me tea with milk. And quite honestly disgusting, the land lady
brought it to my room every morning last summed Bhad to force it down. [...] The
students will have to figure out what to do and hiowsolve their problems [...]
otherwise if something comes through the languagalk about it, if not, | don't. |
don’t think it's relevant. (Bori)

Gitta believes that cultural issues are important,she does not think she has enough

experience and authority to discuss them in clals.claims

| have some groups that are very hard to disciplered if we close the books and |
give them situational cards, they start misbehavidgd discussing non-verbal
communication or personal space seems “awkwardud&nts come from families
that have never traveled abroad and are full ofjydéce towards people who are
different in any way from the mainstream Hungarigorm. This fact has always
bothered me, and | believe it would be importantdach students to view other
people less judgmentally. Still, | think culturdated activities are supplementary
material only. (Gitta)
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Anna is the participant who incorporates cultudatesl activities in English classes
the most often in this group of five teachers. Tikiprobably at least in part because she has
had a lot of personal experience of cultural clasded other difficulties abroad, and she has
been using coursebooks that have been helpful tr@rintercultural perspective. She also
realized that when she talks about her own diffiesl abroad, the students listen very
attentively and really appreciate the informatisneell as the honesty. She has received some
very positive feedback from her students:

The coursebook | chose to use contains a fair amofircultural activities. [...]
Occasionally there is a student who comes backhtod in September and says ‘you
said this and that about English customs and it s@a$ard to believe, but it’s true, |
just experienced the same there’. (Anna)

ZsoOka is a very experienced English teacher andandout her initial attitude to the
interviews and the training session was very negati

The truth is that I'm fed up with all these newntle in EFL. By the time you finally
find your own mix of teaching styles and your féeotoursebook, there’s yet another
new trend in EFL methodology, a new challenge, thede new trends are all over the
place, so you can’'t avoid them and this makes wle ¥hen you first asked me if |
would participate in this project, | thought you negust another trainer to interview

me about the Brits and the Americans, and thatd/@ive us a workshop to show us
how great those cultures are... (Zs6ka)

Despite these feelings she agreed to the intervemd already when she was
answering the second question (about the ritualgredéting and leave-taking), she claimed
that

You can spoil a relationship right at he start dfuydon’t know how to properly greet
someone. When we were taught English, this waparbof the lesson and that was
bad, because I've always had problems with thisethy&soka)

Erika is an experienced language teacher and silestbulture should be an integral part
of the language course, but in her answers sha sétgs that she only covers certain activities
when they come up in the coursebook, which theglyato. Another reason why she does not
incorporate cultural activities any more oftenhattin her school it seems to be a priority to
prepare students for internal and external langex@ens where intercultural competence is

not assessed.
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5.3 What works against the incorporation of culturerelated activities in the EFL
syllabus according to the participants?

Common reasons in the answers given by the fivehtga for not including cultural
issues in EFL were a lack of material in the colbwsé&s, preoccupation with the exams, and a
lack of appropriate training and experience abroad.

Aside from these factors working against the inooagion of culture-related activities,
Bori also mentioned her lack of confidence to taltlout topics like prejudices. In addition,
she showed a lack of awareness of possible diffesein, for example, appropriate choices
for conversation topics and non-verbal communicatio

Gitta’'s main concern is discipline when she holgsussions or role-plays. She also
said that with some of her lower-intermediate gupwvas too early to talk about cultural
issues, becauséfirst they have to understand what the categoriesuntable’ and
‘uncountable’ mean.”She believes that when there is time at the ertieoferm, when they
do not have to concentrate on exam preparationsnarey she will be able to use
“supplementary materials like these cultural adies.” Gitta expressed her disappointment
when she said the students only wanted thingsabeg of immediate use, that they were not
interested in the news, they did not read anytleixcept computer magazines, and that the
majority of them came from families where there wesy little stimulus.

Anna only mentioned a few obstacles in the wayeathing the listed culture-related
activities. Aside from a lack of such focus in sooighe coursebooks, when it came to non-
verbal communication and personal space she saidvals not sure how to do it because
students at this age would laugh at her if she edhtad talk about such issues.

ZsbOka sometimes wondered if teaching about thesedswas the task of the English
teacher. Another reason for her to feel uncerthmug culture-related activities seemed to be
that she often feels her students have more fasttirexperience of English and American
everyday life than she does. Furthermore, the etk she uses does not include any of the
culture-related topics listed in the initial intexw.

Erika follows the coursebook very closely, so slitero mentioned that she did not
usually do certain activities because they nevemecap in the coursebook. Another reason
for her to push culture in the background is thet $thool is even more exam-centered than
the average. She also complained about her laekxmegrience abroad. She claimed that she
would be more eager to talk about culture-relabgics if she had more first-hand experience.

35



5.4 How did the 90-minute intercultural communicaton training session change the
teachers’ perception of teaching culture in EFL?

As it was mentioned in the description of the resleamethodology, the idea to
measure the impact of such a short training evestiwisconceived. In addition, the available
amount of data does not allow the researcher tev dmanclusions about changes in the
participating teachers’ perception of teaching undtin English lessons. However, from the
answers given to the questions in the follow-ugriews it seems that the training session
did result in some cultural awareness raising. Sofrteese issues had never occurred to the
participants, and this was already becoming obvinuke initial interviews. In fact, the first
interview itself also served as an eye-opener fostnof the participating teachers. At one
point, when we were talking about culture shock;iBeho had expressed strong reservations
about teaching thes#ouchy-feely things,”said“l guess you are right in that it is good to
know that is culture shock and there is no neegetoscared.”Zs6ka, who had never really
experienced culture shock, seemed to learn whattlgxde term actually covers during the
initial interview. In addition, when asked aboutetlher she tells her students about cultural
differences in personal space, she first said & mat the task of the English teacher, but then
she added that it was true that she also taughsthdents about biology and environment
protection in the English class alfeb why not personal spaceSeveral of the participants
also came to the conclusion that if there were nooteural materials and good activities in

the coursebooks they use, they would probably peyo teach more about culture.

The follow-up interviews revealed two important sequences of the training session.
On the one hand, although the participating teackeemed to enjoy the discussion and
benefit from the activities, a month later it wadyoGitta who had tried out two of the four or
five suggested activities and Anna who had donar&tion on one. Reasons given by the
other three teachers for not incorporating anyhefdctivities included lack of time, focus on
grammar, difficulties if‘embedding the activities in the lesson plarfidilure at finding the
right pictures, feeling of insecurity because diack of competence in this field,fear of
discipline problems when it came ‘tanusual role-plays,”and so on. In addition, none of the
teachers read all of the assigned reading matdréause they all said most of it was too

theoretical and they had too little time.

On the other hand, the beneficial awareness ra@spgct of the training session was
obvious from several remarks during the follow-ugeiviews. Bori, whose attitude to

teaching culture was clearly negative at the begaof the project, claimed that
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| guess it would be necessary to teach about ttlesgs, but my circumstances (the
coursebook, the exams, and lack of experience) malcult. [...] | guess it would
be much easier if the coursebooks we use contaima@ material (and teacher-
friendly material!) about cultural issues. [...] Butthink it would be even more
important to send future language teachers to #rgdt country for six months or a
year. Because it's not enough to talk about theseys, you have to live through them
to really learn about cultural differences.

Gitta thought that her perception of teaching celtbad changed as a result of the
training session, but she found it difficult to &ip how or why. She said she had always
thought that, for example, tolerance was importaat,”“l didn’t know the ways in which 1
could talk about it in class.She claimed that the activities we had tried ogether were all
very useful and that they would make her task meadier. She also expressed the need for
workshops and courses like this becatse need practical tips and ideas on how to do

things in the classroom.”

Anna claimed that her perception of teaching caliarEFL had not really changed as
a result of the training session, because she haalys thought culture was an integral

component of language teaching. However, she fdbadactivities and the discussion very

useful. She said that

the critical incident you told us about the Hungariwoman working in Germany, the
one who almost lost her job because she spoket fitrgglish, but she spoke it with too
much Hungarian bluntness and straightforwardnessas wery revealing to me.
Becoming aware of such differences actually helpedsolve a personal conflict with
an American acquaintance just last week. [...] It lgolobe important to include such
stories and discussion starters in coursebooks Uexat is very demanding for
teachers to come up with such awareness raisinglém¢és and matching activities
even if they are aware of the importance of intdural competence. And many are

not.

ZsbOka admitted that after her initial aversion &ltbe topic of the interviews and the
training session, she was very pleasantly surpri§te enjoyed the activities and the

discussion and she acknowledged that

it is very important to include intercultural commiagation training in language
teaching because through these activities andcaditincidents as well as through
cultural information about other countries, we h@event our students from getting
lost in this jungle where we live. Talking aboutgh issues is good for their grammar
as well as for their relationships with people aheir communication skills. | think
the workshop was a real eye-opener for me. [...] T$heuld be part of the
Methodology seminars for future teachers.
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Despite the fact that Erika did not try out anyloé activities, she said the training session
was useful and she would certainly incorporate nemtévities with a cultural focus if there
were not so many constraints imposed on her by ebem-centered school and the
coursebooks she follows. She claimed that

the English language is first of all a medium fa; and | like to use this medium for

serious discussions much more than for the typioaksebook topics like housework
and disco music.

6 Evaluation of the case studies of secondary schdamnglish teachers

Culture-related activities are not very frequenthie English lessons of the five
participating teachers. They claimed that theyegror ‘sometimes’ do big ‘C’ cultural
activities, and they rarely or never discuss thgonitgt of topics in connection with little ‘c’
culture. The most often emerging concepts duriegelinterviews were centering around the
poor cultural content of coursebooks, the dominafgrammar at language exams, the
participating teachers’ perceptions of their ownwkiedge and skills as well as their beliefs

about a language teacher’s role in teaching largyaad culture together.

As far as expectations from coursebooks are coadeparticipants described in this
study seemed to expect more cultural content alsasehore instances of helpful guidance
for the teacher in conducting culture-related #@atis in the English lesson. In all five cases, it
was interesting to learn that coursebooks havendger decisive role in what happens during

the lessons.

Another obvious obstacle to including culture-rethactivities was some of the
teachers’ preoccupation with exams that are, &zgelextent, focusing on the students’
accurate use of the foreign language. As long iaomly linguistic competence that is
assessed at final examinations in secondary schadlst language exams in general, it is
unrealistic to expect teachers to incorporate theebpment of intercultural competence into

their teaching in a systematic manner.

Finally, some of the teachers participating in firiisject expressed uncertainty about
their own knowledge and skills regarding languagé-eulture teaching. One reason seemed
to be a fairly common lack of first-hand experientether cultures. In addition, some of the
teachers blamed teacher education programs fancmtporating the methodology of
developing intercultural competence in their curiac They claimed they had never been

taught how to proceed and what methods to use witercultural communicative
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competence should be one of the most important afrescond language acquisition instead
of mere linguistic competence. Another argumenthg@es logically following from the
previous one, was that according to some of thecgaating teachers it is not the language

teacher’s task to develop intercultural competence.

Teaching intercultural communicative competence new idea for the majority of
language teachers in Hungary. Although in this giideemed that even those teachers
accepted its importance who initially showed a tiggattitude to this concept, a statement
of new attitudes does not necessarily correspoeapected behavior associated with those
attitudes. Some of the input of the training sessias been lost and some of it has seemingly
been reinterpreted by the teachers to fit their beliefs and contexts. Nevertheless, it is clear
that the interviews and the short training sessemed an important awareness raising
purpose and gave some concrete ideas and readetoditure-related activities to the

participating five teachers.

Perhaps the most important finding of this seriésinberviews was that both the
participants’ circumstances and their perceptiohghe role of culture in the language
classroom vary to a large extent, and that alth@§-minute training session is too short to
have a lasting impact on teaching practice, togetlin the interviews conducted before and
a month after the training event, it does seenetgesas an awareness raising eye-opener for
teachers, and it can give them at least some theslréoundations as well as practical tools
for incorporating culture-related activities in theanguage lessons.

It would probably be useful to hold subsequentofeiup workshops or courses,
because the enthusiasm and stimulus the teachersdghy participating in this study
probably fades away under the everyday pressurexams, lack of materials and time,
discipline problems and so on. Furthermore, it sedhat it would be useful to hold
intercultural communication training workshops aodurses for in-service teachers in
general, because teachers in this project acknaetkdts significance for foreign language
acquisition when they were made aware of some ef itfost important difficulties of

functioning effectively in another culture.

7 Conclusions and answers to the research questions
To answer the two research questions of the presedy, | summarize and evaluate
the findings of the quantitative and qualitativadsés described in the present article. How

teachers incorporate culture-related activitiestha English lesson and what factors the
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frequency of culture-related activities depend &edfions 2, 3, 5 and 6) are significant
guestions to answer before issues of the role hadstatus of intercultural communication

training in language teacher education can be adede

7.1 How often and in what ways do teachers incorpate culture-related activities in
EFL teaching?

It is clear from the results of the questionnaingdy described in Section 2 that the
three activities teachers do most often from temd listed in Section 1 of the questionnaire
are based oliterature, discussions on cultural differencasdcurrent eventsBut even these
are ‘often’ included in the language lesson by @2y9%, 27.6% and 18.1% of the teachers
respectivelySongsvideos or photosindart from the target-language cultures are even less
frequently incorporated into the English lessonydmt.8%, 14% and 2.6% of the teachers do
these three activities often). We must remembee hbiat ‘often’ was defined in the
guestionnaire as every third class or more oftemmetimes’ meant about three or four times
in a term or course, and ‘rarely’ indicated perhapse in a term or course. This means that
activities that may lead to a better knowledge hef target cultures’ civilization are only
‘sometimes’ or ‘rarely’ done by the great majomtfythe participating English teachers.

Considering activities leading towards intercultucammunicative competence as
sampled in Section 2 of the questionnaire, thelteswe even more mixed. As the figures
show in Table 2 above, it is clear that aside friunctions {reetingsand complaint3,
activities in this section are even less populahweachers. Only 18.1% of the teachers said
they always made sure to discuss the issuappfopriate conversation topicwith their
students. Only 15.6% and 17.9% of the teachers tbaig always discussed differences in
nonverbal communicatioandpersonal spacavith their groups. This means that students of
the remaining over 80% of the teachers are not lezly to learn anything about these issues
from during their English lessons. As a resultythy end up learning about the importance
of differences in conversation topics, gesturesiafaexpressions and personal space through,
perhaps unpleasant, personal experience if they Eaout them at all. The same seems to
hold true forculture shocka basic phenomenon in the process of learningtadosecond or
foreign culture that can cause a lot of trouble E$d of self-confidence. Only 19.9% of the
total sample said they always made sure they balat students about culture shock.

It also became clear from the results of the qoestire study that teachers mostly

focus on Britain and the United States, and raredjude tasks focusing on other cultures, or
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the students’ own country. Unfortunately, teachdecs not really find helpful tasks and
guidance in their coursebooks either when it cotoesllture-related topics.

Findings of the case studies support the resultghef questionnaire. The five
participating teachers ‘sometimes’ or ‘rarely’ imporate big ‘C’ culture-related activities,
and it is even less frequent that they discusscditiye little ‘c’ cultural activities listed in the
questionnaire and in the interview schedule. Adddi insights gained from the interviews
about the manner in which cultural activities amne when they are present in the lesson
include the following: whole class discussions warentioned several times by all of the
teachers, acting out situations on the basis @uasebook unit or activity was mentioned by
three of the teachers in connection wgtleetingsandcomplaints and the use of pictures and
projects that end in mini-presentations are onlylied by one of the participating teachers.

To summarize the answer to the first research tuesit can be stated that the
occurrence of culture-related activities in the Ehglanguage classroom is not significant
and not systematic. In addition, it seems that uagg teachers’ repertoire of methods to
develop intercultural communicative competencelatively poor and it is largely influenced
by their own cultural awareness, their own persexplerience with other cultures, the aims
and the content of the coursebook they use and dwen personal belief about the role of
culture in communication and the role of the teachre developing linguistic and/or

intercultural communicative competence.

7.2 What factors does the frequency of culture-reked activities depend on?

From the statistical analysis of the questionnairesems that the majority of teachers
incorporate very few activities with a cultural tecin the language classroom. Nevertheless,
as it can be seen from Tables 4, 5 and 6, bothingfagbroad and training do make a
significant difference in the frequency of cultusdated activities. It is interesting to observe
that according to length of stay abroad there \g&agstically significant differences between
respondents in the frequency of just four actisitidgiscussions about cultural differences,
current events, negative stereotypesd culture shock However, the differences here
doubled and sometimes tripled in favor of the teashvho had spent a longer period of time
abroad.

Furthermore, it can be concluded from the dataabld 5 and Table 6 that those
respondents who had received some form of cultumalareness or intercultural
communication training do nearly all of the aciast significantly more often. The percentage

of teachers who often discussltural differencesandcurrent eventsusevideos and photos of
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famous people and sightand always discusappropriate conversation topicgersonal
spaceandthe dangers of negative stereotypiagproximately doubled among the teachers
who had some previous training in this field. Thiéedences are also significant in favor of
teachers with some cultural training experiencealinthe other activities except fart.
Furthermore, the ratio of teachers who always disculture shockwith their students tripled
among the respondents with some previous cultta@ing.

The case studies presented above give furtherhingigo the factors that may
influence the frequency of culture-related actestin the English classroom. Aside from the
participating teachers’ relatively poor repertomé activities with a cultural focus, the
difficulties they had using‘émbedding”) the ones they had learned at the training session
and their coursebooks’ apparent deficiencies, séwther decisive obstacles were mentioned
by the respondents. These include some of thecjpating teachers’ lack of first-hand
experience or knowledge of other cultures, oth&irging grammar orientation as well as their
(or their school’s) exam-centeredness, some ofgaehers’ feelings of incompetence due to
lack of training in the given area, younger teashqreoccupation with discipline and
motivation problems, some teachers’ reservationsualwhether developing intercultural
competence was the task of the language teachea perteived lack of time in general.

Although the scope of these investigations is kahjtit seems both from the
questionnaire study and the interviews that cultefated activities are often pushed into the
background, and only pulled out when the courselqmelscribes them, or the teacher feels
that the lesson should be spiced up a little. Gayracal note, it could be remarked that in
addition to their coursebook’s often limited cuéibcontent, the majority of EFL students can
perhaps read a passage by Oscar Wilde, listerppasong once or twice a year and learn
about the English Christmas pudding every Decenibeis certainly does not widen their
cultural horizon too much, and it definitely doest ihelp them to better communicate with
people who have different values, beliefs and eusto

However, the results of this study indicate thaereshort workshops or training
courses raise teachers’ awareness of the importanaevariety of culture-related activities
even more significantly than a longer stay abrddds may suggest that instead of waiting
for exchange and immersion programs to becomeyeastiilable for all future English
teachers, it is probably more beneficial to recdasithe role of culture-related activities in

language teaching and to redesign language teadbeation programs accordingly.
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Appendix 1
QUESTIONNAIRE
2000
Dear English Teacher,

We are an international team supported by the GbwhdEurope’s European Centre for
Modern Languages in Graz, the British Council andnhidries of Education. We are
conducting research in several European countidsd out how much and what exactly
language teachers teach their students about eulfée are interested in your experience at
primary, secondary or tertiary level. The inforroatiyou provide will be a very useful

contribution to our research into the ways culicar be taught in language classes.

The questionnaire consists of three sections andlitake you about ten minutes to fill in all

three. Should you have any questions or commeletas@ feel free to contact me.

Please return the questionnaire to the addresg/belo

Thank you very much for your cooperation.
Lazar Ildiko
SECTION |

How often do you include activities based on the flowing in your English lessons?

1. discussions on cultural differences (social habifijes, lifestyles)

0 0 0 0
never rarely sometimes often
(perhaps once in (about three or four (every thiads a

term or coursd)mes in a course) or more often)

2. videos or photos of famous sights and people

0 0 0 0
never rarely sometimes often

3. songs with information on singer or band and extians of lyrics

0 0 0 0
never rarely sometimes often
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4. art (eg. Photos of sculptures and paintings)

0 0 0 0
never rarely sometimes often

5. current events (either social or political issues)

0 0 0 0
never rarely sometimes often

6. short stories, poems or any other literary work
0 0 0 0
never rarely sometimes often
SECTION Il

Please answer the following questions.

1. Do you discuss with your students the appropigabices for conversation topics in the
foreign language?

Never[] Sometimes! Always(]

2. Do you tell your students that the rituals adeging and leave-taking can be different in
each culture?

Never[] Sometimes] Always(]

3. Do you teach your students the appropriate wagemplaining and criticizing in the
target language?

Never[] Sometimes] Always(]

4. Do you teach your students how to express goeinon-verbally in the target culture(s)?
Never[] Sometimes] Always(]

5. Do you tell your students that personal spaee [@w far you stand from people when you
talk) varies in each culture?

Never(] Sometimes! Always![]
6. Do you discuss the dangers of negative sterew)prejudices) with your students?

Never[] Sometimes] Always(]
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7. Do you tell your students about culture shock?

Neverl] Sometimes! Always![]

SECTION 1l

1. When you do the activities in sections | and Il\ayavhich country or countries do you
mostly focus on? Please indicate in what propostitie following countries are treated in
your language lessons.

Australia 0%
Britain 0%
United States %
Students’ country of origin [J[1%
other countries % Please specify

2. Who do you teach English to? Please check theoppate boxes in the columns below.

Level: Age group:
(false) beginner 0 10-14 (]
lower-intermediate [ 14-18 [
intermediate [] 18-25 1]
advanced (] adults [J

3. Which coursebook(s) do you most frequently use?

a, qtiflest book)
Does this book help you teach the issues listextation | above?
not at all very little to some extent very much

0 0 0 0
Does this book help you teach the issues listextation 11 above?
not at all very little to some extent very much
0 0 0 0

b, diedanother coursebook here if

applicable)

Does this book help you teach the issues listextation | above?
not at all very little to some extent very much
0 0 0 0

Does this book help you teach the issues listestation 11 above?
not at all very little to some extent very much
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4. How much do you think your students are awareuditiral differences?

not at all very little to some extent very much
0 0 0 0

5. Please answer the following questions about yolursel
a) Your age:

20-300] 31-401] 41-500] 51 +0J
b) Your highest qualifications:

B.A, B. Ed. or equivalent

M.A, M.Ed. or equivalent]

Ph.D.[J
otherl] (please specify)

c) Sex:
femalel] malel]

d) Residence:

city [J
small town’]
village [
otherl]

country:

e) Mother tongue:
native speaker of English non-native speaker of English

f) Have you ever lived in a foreign country for amth or more?
No [J Yesl]

g) Have you attended a workshop or course on @llawareness and/or intercultural
communication?

No [J
One or two conference workshadps
A course at university/college

Other(] Please specify

Thank you.
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2000
The semi-structured interview

| am conducting research in several European ciesnto find out how much and what

exactly language teachers teach their studentstaodiure. If you have not received formal
training in cultural awareness and/or intercultwammunication, | would like to ask you if

you would consider a short interview followed byeotraining session and a feedback
discussion with me.

The interview would take about half an hour of ytinte whenever it is convenient for you.
The training session will last about 90 minutes #rreading will consist of about 15 pages
of practical and theoretical ideas. And finallye tfreedback session will not take more than
half an hour.

The information you provide will be a very usefantribution to the research into the ways
culture can be taught in language classes.

lldiko Lazéar

ELTE SEAS Dept. of English Applied Linguistics
1146 Budapest, Ajtosi Durer sor 19-21.

Fax: 343-6801 Phone: 343-4063

e-mail: lazar@isis.elte.hu

STRUCTURED INTERVIEW

1. Who do you teach English to?

Level: Age group:
(false) beginner 0 10-14 (]
lower-intermediate [ 14-18 [
intermediate [] 18-25[]
advanced (] adults [J

2. Personal information
a) Age: 20-30] 31-400] 41-500] 51 +[]
b) Highest qualifications:

B.A., B.Ed. or equivalent
M.A, M.Ed. or equivalent]
Ph.D.O

other[] (please specify)

c) Sex: femalé] malel’]
d) Residence: cityl small town’] village[ otherl]

country:
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e) Mother tongue:

native speaker of English non-native speaker of English

f) Have you ever lived in a foreign country for amth or more? If yes, where and for how

No [ Yesl]

3. Please answer the following questions.

a, Do you discuss with your students the appropighbices for conversation topics in
the foreign language?

Never(] Sometimes] Always![] Why (not)?  If yes, how?

b, Do you tell your students that the rituals cfeging and leave-taking can be
different in each culture?

Never(] Sometimes] Always![] Why (not)?  If yes, how?

¢, Do you teach your students the appropriate wagemplaining and criticizing in
the target language?

Neverl] Sometimes] Always![] Why (not)?  If yes, how?

d, Do you teach your students how to express goainhon-verbally in the target
culture(s)?

Neverl] Sometimes] Always![] Why (not)?  If yes, how?

e, Do you tell your students that personal space (@®w far you stand from people
when you talk) varies in each culture?

Never(] Sometimes] Always![] Why (not)?  If yes, how?

f, Do you discuss the dangers of negative steraagyfprejudices) with your students?
Never(] Sometimes] Always![] Why (not)?  If yes, how?

g, Do you usually tell your students about cultsiteck?

Neverl] Sometimes] Always![] Why (not)?  If yes, how?

h, Do you encourage your students to try to reaanexpected or ambiguous
situations without excessive discomfort?

Neverl] Sometimes] Always![] Why (not)? If yes, how?

4. When you do the activities in section 3 above hich country or countries do you
mostly focus on? Please indicate in what proportiosithe following countries are treated
in your language lessons.

Australia 1%

1%



Appendix 2

United States %
Students’ country of origin [J[1%
other countries % Please specify

Why do you think you focus on the countries merggbin the proportions mentioned?

5. How much do you think your students are aware odultural differences?

not at all very little to some extent very much
0 0 0 0
What makes you think they are aware to xtent?

6. Which coursebook(s) do you most frequently use?

a, (titlesdfifook)
Does this book help you teach the issues listexation 3 above?
not at all very little to some extent very much
0 0 0 0
b, (indicatin@nooursebook here if applicable)

Does this book help you teach the issues listextation 3 above?
not at all very little to some extent very much
0 0 0 0

Can you elaborate on the quality of the coursebgolsuse? How would you evaluate them
from a cultural perspective?

Thank you.
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e training session

1. Cultural Encounters (published in Holl6 & Laz2000a)

Cultural focus

Observing features of other cultueegeriencing different social
customs and recognising underlying values

Language focus

Functions: socialising; Vocabulaiking about set topics; Grammar
narrating past events; Speaking skills: discussm,

Level Lower-intermediate and up for role play, mediate and up for
discussion

Group size 3-15 (others can be observers)

Age group From young teenagers to adults

Preparation Make or copy role-cards, buy ribbonpycset of questions (see beloy

Accessories Role-cards, blue, red and white ribbgumastions

Room arrangement Enough room in the middle for inglaround

Time

8-12 minutes (plus 15-20 minutes for the f@Hop discussion)

Procedure:

1. Explain that stud

ents will arrive from threefeient countries according to their

roles to participate at a reception (or a freshmpalty, a business meeting or a prom

depending on your

students’ interests and age).

2. All they have to do is get to know one anothéttle by talking briefly to as many

people as possible.

3. Students without role cards should be askedbsemve the players closely so they
can even eavesdrop on some of the conversations. ¢an prepare role cards for the

observers, too.)

4. Distribute role cards and matching ribbons atdgiudents stand up, walk around
and get to know one other. (The red, blue andeiifioons worn as ties or necklaces
help students identify who is from which countryidg and after the game.)

5. After about 8-12

minutes of partying (less itiyjoave few students), they should be

asked to sit down in groups of four or five, prafaly so that there are people from
Blueland, Whiteland and Redland in each group dlsageone or two observers.

6. Distribute the set of questions (see below}Herdiscussion and let them answer
the questions and discuss the issues in their group

7. Bring the whole class together and elicit sorheir answers and final

conclusions so you

can evaluate the experiencalufral encounters together. This is

probably a good time to ask your students if thayehever had intercultural

misunderstandings

with people from other culturetelb them about your own

similar experiences. You could also ask them whdtiey have ever been excluded
from anywhere and how that felt. Another, perhapsenifficult issue that can be
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discussed here is whether your students avoidau@s any group of people on any
basis.

Steps 6 and 7 can be done together as a wholeadtagisy if you think that the
whole discussion should be controlled or if theugras too small to split up.

Role cards:

You come from Redland. You like to meet foreignénd,
you really dislike being touched by strangers. darycountry
you rarely look into each other’s eyes, and youagsvavoid
eye contact when you first meet someone.

You've got four brothers and live in great poveitgu’d like
to attend a training course so you can get a betier You're
interested in possibilities abroad

You're from Blueland. In your country, people gentbut
consistently touch each other’'s arms when they ¥dbki like
to meet foreigners, but you avoid people from Waiid.

You've got three brothers and sisters and youifiygoverty.
You'd like to get a job as a waiter/waitress so gan make
more money.

You come from Whiteland. You love to meet peopld an
express your enthusiasm with a lot of gestures. Wiog
meet someone, you touch your earlobes and boweatbt
say hello politely.

You've got three children and you can hardly malkegiag.
You're attending a course to become a waitressrelare
still vacancies in the course.

Questions for follow-up discussion
What did we learn about the three different cuk@re

Redland
Blueland
Whiteland

What is the role of physical contact?

What caused (or could have caused) conflicts?

How did participants avoid/solve conflicts?

Are there any similarities between your culture ang of these three cultures?
What are some of the differences?

Which culture did you find the strangest of all?

What else would you like to learn about these cak@
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How did you feel while you were participating irethame?
What did you notice when you were observing the pbéy?

2. What did they have for breakfast? (publisheHlatl6 & Lazar, 2000a)

Cultural focus

Making judgments, evaluating steypes, learning about different
cultures in the world

Language focus

Grammar: tenses, conditionals; Mdeajy describing people and
situations; Speaking and listening skills: discossi

[

Level Lower-intermediate and up

Group size Any

Age group Any

Preparation Collect 4-5 pictures of people fronfiedént continents, write question
Accessories Pictures, blutack, questions (on hangoster or transparency)

Room arrangemen

t Any

Time

15 minutes

Procedure:

1. Explain to your

students that you will display pb®bf people from all over the

world and they will have to guess who these peape
2. Put the pictures up on the wall, hand ougtlestions or display them on the
blackboard or OHP.
3. Tell students to work in pairs or small groupsckmose one picture and answer

the questions o

n the basis of that one picture.

. Let them think about and discuss their answersfmut 2-3 minutes.

4
5. Elicit and comp
6

are each pair’s or group’s answers.

. If you have photos of people whose stories are hetiied, let your students read

the original text

s that accompany the pictures.

7. Discuss the positive and negative effects of majidgments and stereotyping.

CommentsCollect

portraits or pictures of several peoplélifferent situations in

Africa, Asia, Australia, etc. If possible, collgmhhotos of people whose stories are
documented. This is especially useful for comparisah the stories and descriptions

invented by the stu
students may call t
beggars.)

Sample questions:

What sort of ho

ok wnNE

dents at the end of the actifigrticularly if you think that your
he most elegantly dressed Irldi@irs or African politicians,

What did s/he have for breakfast?
What do you think this person’s job is?

use does s/he live in?

What is s/he going to have for dinner?
What does s/he think about pollution?
Does s/he pollute the environment in any way? $f y@w?
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Variations You can obviously change the questions, espgciadl last two, to suit
your students’ interests or the vocabulary you viiagm to practice.

Another question you may wish to ask your studantke end of the activity is
whether they would know what to say to the persathé picture. What would they
talk about if they met without being judgmental abthe person’s beliefs, values and
social habits?

3. Universal, Cultural or Personal (Coverdell, 1999

Decide individually and then discuss in groups \Wwaethe following statements are
universal, cultural or personal:

Sleeping with a bedroom window open.

Running from a dangerous animal.

Considering snakes to be evil.

Men opening doors for women.

Respecting older people.

Liking spicy food.

Preferring playing soccer to reading a book.

Eating regularly.

Eating with knife, fork, and spoon.

Being wary of strangers.

Calling a waiter with a hissing sound.

Regretting being the cause of an accident.

Feeling sad at the death of a close relative.

Wearing white mourning robes for 30 days afterdbath of a close relative.
Not liking wearing mourning robes after the deditl alose relative



