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In recent years, teachers in schools across Etrayecome to realize that their students are
no longer likely to be a monolingual group of yoategs who all have the language of
instruction as their mother tongue. Increasingiyjtoday’s classrooms, we find a student body
that is linguistically heterogeneous. Those whoehi#e school language as their second or
additional language are not necessarily at compatatels of proficiency in that language,
making the classroom an even more linguisticalipplex environment. These youngsters
have a variety of first languages, and they havstenad the more formal aspects of the
language of instruction to various degrees. Stidarg expected to learn not only the
curriculum content but also the school/majoritygaage, preferably to the point of being able
to continue to a post-secondary education. Itde desirable that minority children develop
their first language to an adult proficiency letekenhance their bilingual development. In
some schools, however, it happens that newly afstedents are placed directly in the main-
stream classroom, without even having been givgrbaidging second-language instruction
to prepare them for learning in a language thatnew medium of instruction for them. No
teaching in their first language is available tertheither. Learning of any kind is in peril if
the language used in the classroom is incompréblertsi the learner.

In schools across Australia, New Zeeland, CanadalenU.S., this is a familiar situation.
Decades, even centuries, of immigration from a#irahe world made it the norm rather than
the exception, at least in some areas of thesemesinStrategies to deal with this reality have
evolved over time, some more and some less eftecdvme focussing solely on developing
skills in English as a second language and son@himg instruction also in the students’

first languages. In recent years, publication efrdsults of a large-scale longitudinal study by
Tomas and Collier (2002) in the U.S. brought teinational attention the beneficial effects
on second-language students of receiving instmid¢tidheir mother tongues as well as in the
majority language. Other, less ambitious, stuciesountries such as Canada (e.g. by
Cummins, Bialystok) and - in Europe - Sweden (BygHill, Tuomela), the Netherlands (e.g.
by Gorter, Extra) and Germany (e.g. by Gogolinskgmau) have come to the same
conclusions, i.e. that the opportunity to keeprieay in their first language while developing
skills in the new school language is beneficial oy to the bilingual development of the
students, including higher second language praofayidevels, but also to learning in general.
Improvement was observed in factual subject métening, math skills development, and
learning other languages that were part of thedahariculum.

However, despite all these beneficial effects, ueses to be invested in school programmes
aimed in particular at minority/immigrant studeoss these days be scarce. In the European
context, this is often not a priority among theifpmhns that ultimately control the public
purse. After the bleak economic times in this pathe world during the 1990’s, investing in
students of minority language backgrounds has besatly reduced in areas like the



Scandinavian countries and the Netherlands, wherbacks to second language teaching as
well as mother tongue instruction have been ananegreality over the past decade. This has
in turn had an impact on other European counthastiave more recently found themselves
to be home to linguistically diverse school popolas. This educational situation has to be
dealt with, but how best to do it and be able fordfit, without disregarding needs such as
health care and public housing, is a question askétkast by the governments of nations
that only recently have become multilingual soewti

Statistics show that in today’s Europe around 18%he population is of immigrant
background. These (im)migrant groups come primdrign countries outside Europe and
these days arrive in countries that saw their oeopfe leave as refugees just a few decades
ago. Political dissidents fled, for example, Spaimder General Franco and Greece under the
military junta, but today these very countries ofteecome the point of entry for non-
European refugees. Italy and Portugal “exportedjdanumbers of migrant workers to
countries in northern Europe in the mid-1900’s tatvadays receive many desperate people
that wash up on their shores from poor countriesfiita. EU legislation in most cases
prevents these people from moving on to other ERangountries than the one that they
reached first. As a result, southern Europe has aestidden rise in the number of refugees
that they have to process, some of whom will stap® immigrants.

In the schools of Europe, on the average approeiynat% of the students have another
mother tongue than the language of instruction. Aigker rate among students than among
the population at large has to do with the fact tiwd all second-language students have
arrived as immigrants. Since the fall of the SoWaton, linguistic minorities have emerged
in many Eastern European countries. These aremmigrant communities but are either
regional minority groups that were suppressed bySiwiet Russian regime, or national
majorities that were linguistically oppressed ag pathe Soviet empire, whose common
language was Russian. The latter case can be ekechply the Baltic countries, where today
Estonian, Latvian, and Lithuanian respectivelytheeofficial languages of the corresponding
countries, where they have always been spokendogntjority in every-day informal
contexts. However, they were prohibited as mediafmsstruction in the public school
systems, where all teaching took place in Russiatil, the collapse of the Soviet Union.

They have now regained status as the official lagga of both education and administration,
while the Russians who immigrated to the Balticrddes during the Soviet years, these days
find themselves being the linguistic minority thais to adapt and learn the majority
language.

The new multilingual reality of many countries asdeurope created a need for educational
strategies to prepare teachers for linguisticalgide student groups and provide them with
instructional materials that could not only be usetkacher training but also be readily
adaptable for use in the multilingual classroonte €ducational contexts in much of Europe
today require that teachers be equipped with timofseet the needs of all students and to
work in ways that promote both subject matter leyand language skills. In order to
address these concerns, the European Centre faeriladnguages (ECML) launched the
Language Educator Awareness (LEA) project in 200w ECML is a part of the Council of
Europe, an organisation that is considerably latigegn the European Union to date. The close
to 30 countries participating in the LEA projechgad from Iceland in the north-west to
Armenia in the south-east, neither of which is anber of the EU. Today, the bulk of the
project work is completed and the results will lklshed in 2007.



Over the past two years, teacher trainers from BSarountries have been working on
creating materials and activities to raise awarea@song teachers(-to-be) about the fact that
— regardless of what they “officially” teach — thane all language educators as well,
indirectly teaching the language of instructionatidition, the LEA project provides
language-promoting materials for pre-service arseirvice training, most of which can be
readily adapted for use in a variety of classroontke school system. Also, activities aimed
at developing positive attitudes towards linguisticl cultural diversity are included in the
“LEA kit”, since it is not unusual to find negatiadtitudes among educators towards
heterogeneous school populations. This is truédth teachers and school administrators.
The aim of such activities is to focus on the rigésinherent in diversity instead of viewing
the presence of different languages and culturéseirsame classroom as a problem. The
“LEA kit” of more than 30 activities will be avaitde on a CD with an accompanying
booklet, free of charge, through the ECML.

The LEA materials and activities are based onGbmmon European Framework for
Languageghat “emphasizes the fact that an individual pessexperience of language in its
cultural contexts expands, from the language ohtitee to that of society at large and then
to the languages of other people”. Following thgclives of theEuropean Language
Portfolio, the LEA materials aim to develop a language tepgrwhere all linguistic abilities
have a place. Also, the materials promote whaFthenework defined as “the favourable
development of the learner’s whole personality sese of identity in response to the
enriching experience of otherness in language ahidre”. In other words, personal identity
iIssues are not limited to one culture/languagenotteer, but they become the product of
multiple influences as we encounter people froneobackgrounds. Their “otherness” helps
us on the one hand to define our roots, on the ¢idwed to develop our own unique
personalities that may include elements of sevaritliral identities.

Above all, the LEA activities are intended to h#ip teachers create a learning environment
for their students that will allow them to enhamadieheir linguistic abilities, both in the
language of instruction and in other languages kmeyv, be it their mother tongue or
another language they have used in previous schiz®yshave attended. This will enable
students to maintain and develop languages they alagady acquired or started to learn
before being transposed to their current schoglage environment, without special
instructional resources being required. Promotihuaguage skills also means that the
students are given ample opportunities to use Wwatten and spoken language, productively
as well as receptively. Just listening and reagiligonly have a limited effect on language
development; speaking and writing must be addedlfonate progress. And speaking
involves not only giving formal presentations te ttlass/teacher or participating in panel
debates but also talking in informal discussion®iving smaller or larger groups of students.

Some of the activities in the “LEA kit” focus ditgcon language and culture, but others have
another topic — which could be part of a schoojexttsuch as History, Geography or Social
studies — as their main focus and the studentmsireicted to explore this topic using all four
language skills in a variety of ways. This is a w@yntegrate subject matter learning with the
development of linguistic abilities, which enabéasry teacher to be a language teacher. As
was mentioned above, the LEA materials are primartended for use in teacher training,

but an important aspect of several of the actwitsethat they can, sometimes with minor
adjustments, be used in classrooms in the regciteros system. Below is an example of such
an activity, where the issues of gender and empémyfoareers are dealt with in several
different activities done in smaller or larger gosuindividually or as a whole class, using all



four language skills. The issues, which could benged by a History teacher to, for example,
education in medieval times, are also viewed thinaugultural lens that is intended to
promote intercultural communication and prevenhetentrism. The rationale for this is to
develop positive attitudes toward cultural as asllinguistic diversity.

At the beginning is some information about the gcapd purpose of the activity (please note
that in European contexts, the prgbixri- is used in lieu ofmulti- when dealing with
individuals while the wordmultilingual andmuilticultural pertain to the social level, the
environment) before going on the activity workskgabper. The owls symbolize the various
work constellations for the activities: One for iWidual work, two for work in pairs, three for
group work, and four for whole class activities.

Mv Contribution tothe LEA Activity Collection

Language and culture — gender and jobs.

Target audience
o Pre-service teachers
o Primary teachers
o0 Secondary teachers
o In-service teachers

0 Primary teachers

o0 Secondary teachers
[tinerary
Investigating and reflecting on the different sbogxpectations of men and women in
different cultures and on how this affects profesal options.
Abstract:
The personal and social awareness of oneself (duedsd) as a product of cultural
expectations regarding the individual, which afeeoted in the scopes and options available
to him/her in terms of gender and related careefégsional choices, is the main focus of the
activity. The set contains 6 worksheets. The agtis@an be done with all six as thematic
project or finished anywhere after the first twogfprably with a whole-class discussion or by
sharing written products to round it off. Workslse®t5 can also be lifted out and used on
their own as a ‘media watch project’ on any givepic.
Rationale
Pluricultural competence is being enhanced thrdbghactivity and, depending on the
participants’ individual language repertoires, pingual skills can be employed in the
selection of materials to be used in the activitye classroom becomes an environment of



multicultural focus and contents. Awareness of iafiéction about diversity are core
elements of the activity. The participants will expgnce — and challenge? - their own

ethnicity (and prejudices...) in the comparison @fqgbices across different cultures.

Personal and social dimensions
Developing awareness of cultural expectations awwdw@aging flexibility about their
influence on individual career choices, as welleadizing and questioning what is taken for

granted or seen as normal in various social cositext

Professional dimensions

The professional dimensions are developed in fifi@rent learning/work formats are
practiced in this activity with an explicit aim strive for a communicative learning
environment with all four language skills beingahxed in the activity. These formats can
then serve as models for classroom activities pughils in school. All teacher trainees — pre-
service or in-service — will be able to apply samspect of the interactive models used in this
activity to their own teaching, regardless of whiaréhe school system they are/will be
teaching, as long as the pupils have developedia level of literacy. (Adaptations of some
of the models can even be used with pupils whatlidearning how to read and write.) This
activity model offers generative flexibility in treense that it can be modified to include a
great variety of cultures to be investigated anthat it can be applied to contexts other than

“jobs”, such as sports, art, education, family oespbilities.

Worksheet 1
Timing : 45" — 60’
Materials required: Writing paper and pen(cil)$ljachart or white-/blackboard(s) and

markers.

Exploring preconceived ideas.

Begin with 15 minutes of individual exploratoryitimg about
what is a typically male and typically felmgob/profession in
a) my own culture,

b) another European culthed | (think I) am familiar with, and



c) a non-European cultuia #ither | am interested in or has

a sizeable immigrant coamity in my country.

1 In 4-6 groups of 4-6 persons, listen to each &heritten accounts in the

following way:
- First everyone in the group reads alagatnd the group compare/
discuss what jobs were selected.
- Then everybody reads about b) and dineparison here also involves
the cultures selected.
- Finally read about and compare c)hmsame way as with b).
[This should take 20 minutes.]

Next, as a group, decide on

a) one ‘predominantly female’ and one ‘predominantigie’ job from their
own/the majority culture,

b) one male and one female job in the other Europafuare that most of the group
members/more than one group member had writtentgib@li have chosen
different cultures, a discussion or a draw willidecwhich culture the group will
use), and

c) one male and one female job in one of the nomyiean cultures (same selection
procedure as for other European) that the groupbeesrhave brought up in their
writings. [This should take max. 1thates.]

Finally, write this selection as six points onia fthart page or other large

piece of paper (or possibly on sections of a wgithward). The papers are then stuck/pinned

to the walls around the classroom. [This willdatound 5 minutes.]

Worksheet 2

Timing: 40’ — 60’(depending on the number of groups
No materials required.
(Cont. on next page)



Discussing ster eotypes.

Form 4-6 ‘jig-saw’ groups (=new groups with onegma, or possibly two,

from each of the original groups) and stand intfi@fithe six-point lists, one group in front fo

each paper.

The person representing the group that wrotéisheshere the group is standing

a) comments on the group activity tedtto the selection and

a) answers questions from the others in this group.

b) After 10 minutes, the activity is interrupted ahd groups rotate to the next
poster.

c) The person representing the group responsiblii®tist comments
and answers questions.

d) The same process is repeated until every grosigent time in front of each

poster.

Worksheet 3
Timing: Flexible (see description), but at lea@t 6

Materials required: Newspapers and/or a computtr lternet connection, a sheet of bristol
board or construction paper, or simply or a lange of sturdy paper.

M edia watch.

First, carry out an individual media survey.

a) Read newspapers provided by the instuctor or

b) look in the daily press for the next week or deugf days.

c) Check articles, news stories, columns, lettetheceditor, want ads and
commercial advertising to see if the gender stgpest identified in the group
discussions can be found.

d) If possible, investigate newspapers from theroth#ures represented too.
(The Internet is useful resource to access newsanfiesn other countries.)

e) Relevant newspaper items are cut out / printedniernet sources).



Bring the clippings to the original groups (=atnl-groups), and put

together a collage poster, one for each group cAttae poster beside the group’s six-point

‘jobs/cultures’ list.

Worksheet 4

Timing: 30’ -40°
Materials required: Writing paper and pen(cil)s.

Responding and challenging.

Form pairs including one person from two differeriginal groups.

Study a collage that is created by a group neitherhas been part of.

[This should take m&minutes.]

Discuss these newspaper clippings and choose mueng per person to respond to in
writing (=the next step), preferably one text (nestxy or article/column) and one piece of
advertising (commercial or job ad).  [This shibiake 5 - 10 minutes.]

[L Write an individual response that challenges theesttypical job/gender role that is

reflected in the selected newspaper clipping. [Write for 20 - 30 minutes.]

Worksheet 5

Timing: 50-60 minutes (or more, if a panel debatecluded)
Matrials required: A box (or the like), writing papand pen(cil)s.

Draw and debate!

[ |Fold the written responses and put them in a box.

[This will takeax. 5 minutes.]

Draw one paper from the box and try to find thikage clipping that it responds to and

read it. Thjs should take approximately 15 minutes.]



Next, get back into pairs (as in worksheet 4) an

a) choose one of the two responses drawn,
b) jointly create a written dialogue where one perdefends the traditional
view and the other one challenges it.
Who wins the argument is anybodyigss!
[This will take 20 — 30 minutes.]

1 [The dialogues are then collected by the instruatok a few selected

performed in front of the whole group
[This part takes at least 15umes. ]

@) An optional panel (or class) debate may thelofg|

Worksheet 6

Timing: From at least 60’ up to a few days (Harddg... se description!)
Materials required: Interviewee(s), writing papeadgen(cil)s, photo copier and stapler.

Interviewing and reporting.
Option A:
Using questions from the dialogues, go out ineodbmmunity and interview a member

from one of the ethnic groups represented in tletgp®elections about how s/he regards

gender stereotyping and professional career oppitigsi in her/his culture/country of origin.

%@%\
[L | Write a summary of the interview, with persondleetions and comments, which is

given to the instructor.

1 [The instructor copies the interview reports ants ploem together as

gonlets which are given to and read by all théigpants (which can in turn generate
written responses....). [This work can be completesl a couple of days.]



In some locations it may be difficult for the pampiants to find suitable interviewees
themselves. Then, instead of sending the partitspaut to interview individuals in the
community, the model below can be used.

Option B:

The instructor brings in guests from some of théuces that have been investigated in the
project.

The participants can then take turns asking theestipns as follows:

a)

n groups - one guest per group — and then sharmtormation in

‘ligsaw groups’ (=see worksheet 2), or

in class with the guests as a "panel of expefisé participants

then write—gGwn their own reflections and commenhow their own gender/job and
culture assumptions have been affected.

[Option B will take around 60 minutes.]

If no representatives of other cultures can berinésved,

the following model can be used instead.

Option C:

Persons with non-stereotypical jobs in the majaritifure can be used as substitutes, e.g.

male nurses/preschool teachers or female consiruatorkers/fire fighters. They can be

a) @ intererviewed individually by tharpcipants outside the classroom or

q 7

panel disctssrotrestroption B). The writing tdskt follows will then focus on how each

invited to the classroom by thstinctor for group interviews or a

persons’s views on jobs and gender have been ndage
[Option C should take around 60 rtexs

Of course, these guests can be invited to therdassfor a panel discussian addition to
the participants going out into the community ttemiew persons from other cultures. The
individual writing will then include both culturand gender sterotypes that may have been

challenged by these experiencésat will be the best of both worlds!



Finally, to conclude my paper about the backgrownaind the activities of the LEA project, |
hope that those who try the above example fronfiltB& kit” will find it useful and

inspiring. For additional LEA activities, that witlecome available through the ECML in
early 2007, consult the web sitevw.ecml.atfor current information and the latest updates.
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