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PROJECT SUMMARY 
Please describe briefly the overall goal and objectives of the pilot project. 
This pilot project study investigates the effects of selected grammar consiousness-raising 
tasks on the acquisition of the German article system by L2 learners whose L1 does not 
have such a system (e.g. learners with Slavic, Albanian, Turkish, Arabic, Chinese, etc. 
L1)  
The questions and hypotheses of the pilot study are the following: 
§ Speakers of languages in which the gender of nouns and the definiteness/ 

indefiniteness of the noun phrase are not expressed by means of a particular lexical 
unit (i.e. the article), but in different ways (e.g. the gender by suffixes, definiteness/ 
indefiniteness by the order of sentence constituents), have much more difficulties in 
acquiring the German article system than learners with L1s which are structurally 
more closely related to German (e.g. English and French). This claim is underpinned 
by SLA research findings (cf. Larsen-Freeman/Long 1991, 97-103) 

§ In most course books, teaching materials, etc. currently available for German 
language teaching the German article system is not addressed as a major acquisition 
problem. This neglect puts learners of the above target group at a disadvantage. 

To make up for these shortcomings it is necessary to deal with the German article 
system in a much more explicit and detailed way in class. To do this we propose – 
instead of traditional teacher-fronted explanatory instruction - the use of a task type 
called the grammar consciousness-raising task. This is a communicative task with a 
grammar problem to be solved interactively in groups as the task content. Such a format 
integrates grammar instruction with the provision of opportunities for meaning-focused 
use of the target language. The object of grammar consciousness-raising task 
performance is to raise learners’ consciousness - through the development of explicit 
knowledge - of particular grammatical features (the German article system, in this case), 
which are then ‘noticed’ by learners in subsequent meaningful input. ‘Noticing’ has thus 
been suggested to perform an interfacing function between the development of explicit 
knowledge of a feature through formal instruction and the eventual acquisition of that 
feature (Fotos 1993).  
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TARGET GROUP 
Please indicate age, gender, national profile and number of students in the pilot group and level of 
their language proficiency according to the European Framework. 
The target group is a representative number of adult L2 learners of German (aged 18+) 
whose L1 does not have an article system comparable to that of German. The subjects 
will come from countries such as Bosnia & Hercegowina, Serbia, Croatia, Russia, Turkey, 
Kosovo, Mongolia, etc.). They belong to 3 different courses of basic German (Level A1 in 
the European Framework) in the VGU language program. 
 
PILOT PROJECT RELATION TO CHAGAL PRINCIPLES 
Please specify how your project fits into the CHAGAL Curriculum Guidelines.  
It is assumed that this pilot study project is in accordance with the Chagal Curriculum 
guidelines in that it tries to compensate for the shortcomings of language teaching 
material in view of a specific L1 target group. Target-like command and use of the 
German article system is seen as an indispensable prerequisite for successful (especially 
written) communication in academic settings. 
 
METHODOLOGY 
Please give a description of the methodology that you will use to achieve your pilot project 
objectives. Indicate the tools/instruments that will be developed/used during the pilot project 
(e.g. visual aids, questionnaires, handouts, teacher-developed materials etc.). 
Research design:  
The study included one experimental group and two control groups of adult learners of 
German as a foreign language at beginners level (level A1 within the European 
Framework). As exact peer groups were not available one control group was at a slightly 
higher (control group level plus), one at a slightly lower level than the experimental 
group (control group level minus) at the beginning of the study. The aim was to find out 
whether the implementation of consciousness-raising activities in the experimental group 
would lead to increased awareness and knowledge of the German article system in this 
group as compared to the two control groups, who received teacher-fronted explanatory 
instruction on the German article system as provided by the course book in use (the 
same course book [Themen 1 & 2 aktuell] was used in all three groups). 
The following tools/instruments were developed/used during the pilot project: 
  
§ An achievement test to regroup students at beginner’s level after approx. five weeks 

of instruction. According to this regrouping the three course groups for the study were 
established (one experimental group and two control groups) 

§ A questionaire (translation exercise) to find out the main differences between the 
article system of the languages spoken by learners with specific L1s  and the German 
article system  (experimental group only) 

§ Two grammar consciousness-raising tasks on the function and use of the German 
article system (experimental group only)  

§ A final “noticing”-test on the command of the German article system (all groups) 
§ C-test battery to assess learners overall proficiency of German subsequent to the 

project (all groups) 
 
ACTION PLAN 
Please provide a short description of the activities carried out within your pilot (e.g. who was 
doing what and when). 
 
The project was implemented during 5 course weeks in Dezember 2003 – January 2004  
The following activities were carried out: 
 
§ Early Nov. 03: An achievement test to regroup students at beginner’s level after 
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approx. five weeks of instruction. According to this regrouping the three course 
groups for the study were established (one experimental group and two control 
groups) 

§ Early Dec. 03: A questionaire (translation exercise) to find out the main differences 
between the article system of the languages spoken by learners with specific L1s  and 
the German article system  (experimental group only) 

§ Mid-Dec. 03 & Mid-Jan 04: Two grammar consciousness-raising tasks on the function 
and use of the German artic le system (experimental group only)  

§ End Jan. 04: A final “noticing”-test on the command of the German article system (all 
groups) 

§ Early Feb. 04: C-test battery to assess learners overall proficiency of German 
subsequent to the project (all groups) 

  
 
EXPECTED OUTCOMES 
Please indicate what YOUR idea of the outcomes was BEFORE starting the pilot project (=text of 
your proposal). 
 
It is hoped that the use of interactive grammar consciousness-raising tasks in our 
experimental group for teaching the German article system will induce significant levels 
of noticing target grammar structures (= German articles) in a final targetted noticing 
test, compared with noticing scores produced by two control groups who were instructed 
by means of traditional teacher-fronted explanatory instruction. 
Furthermore, it is hoped that this type of grammar consciousness-raising treatment will 
be evaluated positively by the majority of the learners in question. 
 
ACTUAL OUTCOMES 
Please compare the outcomes AFTER the end of the pilot project to the expected outcomes above. 
The survey on the main differences between the article system of the languages spoken 
by VGU-students with specific L1s and the German article system showed that the 
differences in this respect were fundamental (see Supporting Document 2), thus 
justifying the implementation of the proposed type of grammar consciousness-raising 
treatment. 
The results of the noticing test must be interpreted in relation to the learners’ overall 
proficiency of German because knowledge and correct use of the German article system 
requires the command of a complex set of rules which frequently have to be applied on a 
level beyond sentence-level where aspects such as text cohesion, theme-rheme 
relationship, etc. play an important role. 
Under this perspective it is remarkable that approx. 50 per cent of the learners in the 
experimental group attained noticing scores that were significantly higher than their 
scores on the pretest on overall proficiency. About 30 per cent of the learners in the 
experimental group attained noticing scores that were significantly higher than their 
scores on the pretest and the posttest on overall proficiency (see Supporting Document 
6a). In contrast to the experimental group, the noticing scores of the two control groups 
(level plus and level minus) which were not exposed to CT-tasks but received traditional 
teaching in form of teacher-fronted explanatory instruction correlated to a much higher 
extent to their scores on overall proficiency (see Supporting Document 6b & 6c). 
It can be concluded, therefore, that at least for approx. 50 per cent of the learners in the 
experimental group the instruction through grammar consciousness-raising tasks lead to 
noticing scores of the target structure (i.e. the German artic les) that were significantly 
higher than those of the control groups when related to the learners’ overall proficiency. 
 
LIST OF SUPPORTING DOCUMENTS  
Please list the materials you have developed (e.g. questionnaires, forms, handouts, records, notes, 
students’ feedback etc.).  – Please include the documents into the APPENDIX .                                                                               
Supporting Document 1: 
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Erhebung: Deutsch-Muttersprache kontrastiv Blatt 021 (survey on main differences 
between the article system of the languages spoken by VGU-students with specific L1s  
and the German article system). 
 
Supporting Document 2: 
Resultate der Erhebung: Deutsch-Muttersprache kontrastiv Blatt 021 (results of 
survey on main differences between the article system of the languages spoken by VGU-
students with specific L1s  and the German article system)  
 
Supporting Document 3: 
Formfokussierung „Artikelgebrauch“ / CR 1 deduktiv Blatt A+B (Consciousness-
raising task 1) 
 
Supporting Document 4: 
Formfokussierung „Artikelgebrauch“ / CR 2 induktiv Blatt A+B (Consciousness-
raising task 2) 
 
Supporting Document 5: 
Formfokussierung „Artikelgebrauch“ / Noticing-Test (Targetted noticing test) 
 
Supporting Documents 6a,6b,6c: 
Overall proficiency and noticing test scores 
6a: experimental group SCM (intermediate beginner’s level) 
6b: control group HOL (advandced beginner’s level) 
6c: control group KAA (elementary beginner’s level) 
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PILOT PROJECT FINAL EVALUATION 
Please answer the guiding questions below as far as possible. Additional comments are highly 
welcome, though. 

 
1. Please describe the added value of the pilot project: benefit for the chagal 

student target group (e.g. with regard to competences, study skills, 
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integration …). 

 
The CHAGAL approach to curriculum development and teaching aims at finding out about 
students` needs and at planning the curriculum with regard to the individual student. 
CHAGAL follows a bottom up approach. It is mainly the teacher who has to develop and 
implement a student-centred curriculum based on a thorough needs analysis. The CHAGAL 
approach states that teachers have to be aware of the different backgrounds of their 
learners when planning, negotiating and implementing language curricula. If teachers are 
successful in developing “individualized curricula” which meet the needs of the individual 
student especially the CHAGAL target student group will benefit as these students very 
often have to attend classes together with students who do not belong to the target group. 
If their needs can be analysed and considered more thoroughly and if teaching considers 
their individual needs they will hopefully be more successful students. 

 
The central aim of language courses is to help students develop a level of language 
competence that enables them to act successfully in their future environment at the 
university. Part of the communicative competence students have to develop is  “linguistic 
competence” which means an adequate and sufficient mastery of the vocabulary and 
structure of the target language. 
According to CHAGAL principles teachers must be aware of the fact that (1) the mother 
languages of the students have different structures than German and (2) that their 
learners have very individual former experiences with grammar teaching in their mother 
language and in their second language. Therefore an approach to grammar teaching that 
is not based on teaching explicit grammar rules but that is based on a contrastive analysis 
of languages and on very basic skills of the students (like becoming aware of grammar 
phenomena, collecting data, draw conclusions and test hypotheses) seems to be more 
adequate and more efficient. 

 
The project (1) suggests a way how teachers can become aware of the language 
background of their students and (2) tests a c ertain type of language activity (grammar 
consciousness-raising tasks = CR tasks) in regard to its potential to make learners more 
aware of language structures and support the learning and acquisition of grammar 
structures. 
 
The project focused on one particular grammar area, the German article system. In the 
first phase the teachers found out about the differences in the language structures 
between the students’ mother languages and German by giving them sentences to 
translate. In the second phase three groups of students were taught the German article 
system in different ways. Two control groups were given explicit rules, the experimental 
group was confronted with grammar consciousness raising tasks. In the third phase the 
three groups were tested on their command of the article system, and their experiences 
with the tasks as well as their former experiences with grammar teaching were recorded. 
 
All in all, the assumptions about the positive effect of grammar consciousness raising tasks 
could be confirmed. Especially CHAGAL students could benefit from grammar teaching by 
means of grammar consciousness raising tasks as they very often are not as accustomed 
to grammar terminology and teaching of explicit rules. Furthermore, the contrastive 
analyses of languages helps teachers and students to focus on relevant grammar issues 
and so makes teaching more efficient. 

 
2. If applicable, please give a brief outline how (methodologically, in terms of 

content…) your pilot project supported / guided students into academic 
study – more efficiently, intensively…. than it would have been possible 
without the pilot project? 

 
The approach to grammar teaching outlined above reflects as a whole the process of 
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scientific research: the “scientist” becomes aware of phenomena he/she hasn`t been 
aware of yet, he/she develops a hypothesis about regularities, he/she tests her/his 
hypothesis by applying it to other situations and he/she accepts, modifies or rejects it. 
Students are not passive consumers of grammar rules but become active “researchers”. 
The approach therefore has the potential to prepare and train students for the challenges 
of scientific studies at the university. 

 
3. To underpin the findings above: please give a summary of students’ 

feedback: 
 
The learner feedback questionnaires have not been analysed yet. 

 
4. If any, which level of study language proficiency would you think as 

preconditional for carrying out a project like your pilot project? Please 
indicate the level according to the European Framework. 

 
In principle the approach can be applied to all levels (A1-C2) 

 
5. Please describe the added value of the pilot project: benefit for the 

academic community at (host) universities (e.g. benefit for academic 
(everyday) life, for academic studies, effects on the internationalisation 
process /Bologna Process, benefit for majority student groups …). 

 
1) The approach supports an active, autonomous attitude to language learning. The 
students develop small “research projects” which focus on their own language learning 
process. Students have to be curious and reflect on the way they act and solve problems. 
Such an approach fits into a scientific environment. 
 
2) In the future it will become more important to do contrastive analyses in terms of 
language backgrounds of the students and modify or individualize grammar teaching. Such 
a development can make language learning more effective. 

 
6. You have finished a chagal pilot project. How much extra work did it afford 

(hours per week)?  
How would you define the pilot project workload in terms of cost-benefit-
ratio? 
 

The pilot project afforded extra work of approx. 2 hours per week over a period of 16 
weeks (Nov 03 – Feb 04) for each of the two piloters.  
 

7. Sustainability: 
§ How do you feel about continuing your pilot project work/ developing 

it further / implement your findings into your teaching? If 
applicable, please indicate any plans how you will proceed further. 

  
The existing language learning materials show a lack of CR activities. New materials should 
be developed. 

 
§ Is your pilot project /or parts of it?/ transferable into mainstream 
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teaching/learning at your institution? In which way would you 
suppose it might be implemented? Do you intend to do anything about 
it? Is there any support the chagal team can offer? 

 
It is transferable, but there are no plans yet how it could be done. 
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APPENDIX: Supporting Documents 
Supporting Document 1: 
Erhebung: Deutsch-Muttersprache kontrastiv Blatt 021 (survey on main differences 
between the article system of the langages spoken by VGU-students with specific L1s  and 
the German article system)  
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Supporting Document 2: 
Resultate der Erhebung: Deutsch-Muttersprache kontrastiv Blatt 021 (results of 
survey on main differences between the article system of the langages spoken by VGU-
students with specific L1s  and the German article system)  
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Supporting Document 3: 
Formfokussierung „Artikelgebrauch“ / CR 1 deduktiv Blatt A (Consciousness-raising 
task 1) 
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Supporting Document 3: 
Formfokussierung „Artikelgebrauch“  / CR 1 deduktiv Blatt B (Consciousness-raising 
task 1) 
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Supporting Document 4: 
Formfokussierung „Artikelgebrauch“ / CR 2 induktiv Blatt A (Consciousness-raising 
task 2) 
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Supporting Document 4: 
Formfokussierung „Artikelgebrauch“ / CR 2 induktiv Blatt B (Consciousness-raising 
task 2) 
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Supporting Document 5: 
Formfokussierung „Artikelgebrauch“ / Noticing-Test (Targetted noticing test) 
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SCM=experimental group
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Posttest Proficiency -1 -1 6 13 14 4 0 12 3 -4 1 -3 -4 2 1 -9 -14 -11

ARA KAA KEB PAA VUM SUG LAMA LAMI ZIB DRS MAV MUH KEA KIE GRI VIR DIE VEI

 
The diagram shows the individual deviation rate (in per cent) of each student from the mean scores attained by the three groups on three different tests 
(pretest on overall proficiency, noticing test on article system, posttest on overall proficiency)  
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HOL=control group level plus
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CEM DER HOA POB RAA DUN HRDIM LEM MIV HAA BRM COS SOJ KRM BUE RUV HRDIN

 
The diagram shows the individual deviation rate (in per cent) of each student from the mean scores attained by the three groups on three different tests 
(pretest on overall proficiency, noticing test on article system, posttest on overall proficiency) 
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KAA=control group level minus
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SUU BAI EME SAS ÖZE VRM BEM MUF

 
The diagram shows the individual deviation rate (in per cent) of each student from the mean scores attained by the three groups on three different tests 
(pretest on overall proficiency, noticing test on article system, posttest on overall proficiency) 
 


