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Synopsis of Workshop 7/2000: 
Development of curricula and methodology 
for translation and interpreting courses 
 
(Graz, Austria, 29 August - 2 September 2000) 
 
 
 
Co-ordinators: 
Ekaterina Draganova, (Department of Translation and Interpreting, Saint Kliment Ohridski 
University, Sofia, Bulgaria) and 
Anna Butašová (Comenius University, Bratislava, Unesco Chair in Translation and 
Department of Romance Language Studies, Slovakia). 
 
Co-animators: 
Eckhart Hötzel (ITI-RI, Marc Bloch University, Strasbourg, France), 
Ursula Stachl-Peier (Department of Translation and Interpreting, Graz University, Austria) 
and Zdenka Gadušová (Constantin the Philosopher University, Nitra, Slovakia). 
 
 
 
 
 
 Given the somewhat exceptional character of this workshop it was decided that the 
results would be presented in the form of a synopsis rather than as an article. This, it is 
hoped, will better reflect the diversity of backgrounds of the participants and variety of views 
that were expressed and also the broad range of topics that needed to be discussed with 
relation to the significant changes in the European translation and interpreting market 
(enlargement of the European Union, new technologies) and the changed profile of the 
profession (language adviser, localisation etc.), which also require totally new approaches in 
translation and interpreting training. By summarizing the main lines of argument presented 
during the plenary and workshop sessions this synopsis hopes to make the results of the 
meeting available to a wider audience. 
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The synopsis is divided into two main sections. The first gives a brief overview of the history 
of the project, and the second presents a summary of the discussions and results, and lists the 
recommendations that were adopted at the final plenary and outlines the tasks and future 
objectives which were agreed. 
 
 
History and main aims of the project 
 
 This project is the result of two separate proposals submitted in 1999 in response to 
the ECML’s call for submissions for its medium-term programme. The proposals were 
submitted by two teams, one from the universities of Bratislava and Nitra in Slovakia, the 
other from Saint Kliment Ohridski University, Sofia, Bulgaria, and focused on the 
development of specialised courses for translators and interpreters at universities in central 
and eastern Europe, a problem felt to be of particular relevance as several states had just 
commenced negotiations to join the EU. The originators of the projects, Ms Butašová, 
Ms Gadušová, Ms Draganova and Ms Guenova, were aware that they were embarking on a 
new course as far as their own countries were concerned and that their project was also 
introducing a new thematic area to the ECML’s programme which went beyond the usual 
focus of modern language teaching and policies. 
 
 The reasons for the inclusion of the project in the ECML medium-term programme 
were explained by Executive Director, Michel Lefranc, and the Deputy Executive Director, 
Josef Huber, at the opening session: to respond to the demand and expectations of a large 
number of signatory states to the Partial Agreement and to promote an exchange of 
experiences.  
 

It was further emphasized both by the ECML and the co-ordinating team that the 
project could have a wider impact within a multilingual, multicultural Europe. Stachl-Peier. 
There were also very specific needs which the project needed to respond to, both with regard 
to the training of translators and interpreters and also efforts to promote the status of these 
professions to help them become officially recognised in those countries where such 
recognition does not yet exist. It can be said that the ECML’s watchword for project 
objectives - SMART: specific, measurable, adaptable, realistic and timely – accurately 
reflects the participants’ standpoints and concerns. 
 
 
Summary of the presentations and discussions 
 
 The initial impetus for the workshop discussions was given by Mr Eckhart Hötzel in 
his contribution “How to set up a translation and interpreting course”, which set out a kind 
of general framework for possible approaches and future developments. While the 
participants included many experts in the field, amongst them Mr Patrick Twidle from the 
European Parliament, Mr Roland Herrmann from the Council of Europe and Mr Michel 
Lesseigne, the Vice-President of AIIC, it was still felt that it was necessary to give a general 
overview of the different options available to T&I instititutions planning to set up a course.  
 
 Mr Eckhart Hötzel’s presentation (see summary in Appendix 4) was followed by a 
lively discussion during which the representatives of Romania, Slovenia, Bulgaria, the 
Czech Republic, Slovakia, Hungary, Estonia, Latvia, Lithuania and Cyprus briefly 
sketched out the situation at their universities and in their own countries. 
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One of the questions raised was how countries should respond to the ‘proliferation’ of 
training centres for translators and interpreters which currently exists in Spain and Poland. 
One solution was proposed by the participants from Romania and Slovakia, who described 
the consortia they have set up in their countries to provide complementary training courses. 
Another question related to the specific situation in Norway, where an initial three-year 
training course for translators and interpreters does not adequately prepare the students for the 
very strict professional examinations where the failure rate is as high as 90%. Another issue 
discussed at length was whether T&I programmes should be undergraduate (baccalauréat) or 
postgraduate courses.  
 

The discussion then turned to practical problems relating to the setting up of courses, 
such as how existing courses could be adapted to the needs and legal requirements of the 
country, how to find teachers who are also professional translators or interpreters and how to 
obtain funding. The aspects discussed revolved around educational (active and passive 
languages, status of lesser used languages, mixed training courses for translators and 
interpreters) and administrative matters (what diplomas to award and how to ensure they are 
recognised on the market, the constraints of supply and demand in the various countries, the 
existence of grey markets in some places, whether to train people for the home market or for 
the European or international organisations, the possibilities and requirements of practical 
training placements, etc). 

 
Several representatives put forward quite “revolutionary” ideas about the new roles 

which translators and interpreters will have to be prepared to take on in the future, and which 
include localisation, linguistic adviser instead of traditional translator, linguistic mediatior 
and cultural communicator. This of course raises the issue of how they will be able to respond 
to clients’ expectations while at the same time ensuring that professional ethics are not 
breached.  

 
Other questions included how training programmes should respond to new 

technological developments which impinge on the work of translators and interpreters, for 
example, how they can prepare students for video interpreting, simultaneous interpretation via 
telephone and for work with new software and with the new media? Another question that 
arose was whether translators and interpreters should be considered as service providers and 
whether the training of translators and interpreters should be purely vocational or also include 
academic components. 
 
 The last issue was discussed in greater detail by Ekaterina Draganova in her 
presentation on educational and academic aspects in translation and interpreting (see 
Appendix 3 for a summary of this paper). During the discussion that followed several 
participants mentioned that the contrast between “academic (university)” and “vocational 
(practice-oriented)” reminded them of the situation that existed and still exists in some 
countries, where  the universities focus on academic aspects and mainly provide a broad-
based general education, while T&I schools emphasize the vocational aspect and above all 
seek to train translators and interpreters who are prepared for the marketplace.  
 

Another point raised in the discussions was that, traditionally, there has been little 
cooperation between T&I schools, teacher training departments and the language and 
literature departments. All have applied different admission criteria and accepted students 
either without an entrance exam, or on the basis of their school-leaving results, or after tests 
which were assessed by a mixed board comprising university teachers and professional 
translators/interpreters or on the basis of practical work experience. 
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Another issue addressed was the role of linguistics in the programme. Did T&I 
courses require a different approach than the philologies? Ekaterina Draganova answered in 
the affirmative but the debate remains open. An educational issue also touched upon how 
competence can be separated from performance  in a training course.  
 

Mention was naturally also made of the recurring dilemma relating to the distinction 
that can and must be drawn between translation in an educational setting and professional 
translation. This is a question that has preoccupied translation scholars for many years and is 
now a major concern for all those who teach translation. No matter how practice-oriented we 
are, the moment we enter the classroom, we find ourselves in an educational environment, a 
setting that, whatever one does, is artificial. Even the final examination cannot guarantee that 
a real-life situation can be adequately simulated. 
 

While we are of course aware of the difference between educational and professional 
translation, it is necessary to clearly define the distinction. Given the complexity of this task, 
it was decided that this issue would need to be discussed in greater detail during the regional 
workshops. Questions raised in Graz were “what is professional translation?” and “how 
should it be taught?”. 
 
 In answer to the latter question it was suggested that choice of texts might help to 
make the course more profession-oriented and proposed the inclusion of technical or legal 
translation, etc. in the syllabus. In interpreting, simulation exercises and exercises “in the 
field” might a be a suitable means of including real-life situations in interpreter training (eg. 
Tradutech Programme, working in a dummy booth, introduction to the tools of the profession 
- legislation, conditions of service, etc). It was stressed that any university deciding to offer 
interpreting training will need to make sure that it offers a comprehensive, good-quality 
programme and does not simply use interpreting as a means to attract students, subsequently 
flooding the market with poorly trained graduates. 
 
 
Regarding the division between purely practice-oriented training and academic study, it was 
pointed out that the strict division between the two is fast disappearing, also in the central and 
east European countries. Many of the best-known T&I schools, such as those at Geneva, 
Strasbourg, ESIT, Mons, etc, have been integrated into the universities.  
 

The lack of integration into university structures has, however, also had certain 
advantages. T&I schools have been able to retain a great degree of autonomy and were 
amongst the first and most active participants in European higher education programmes such 
as Tempus, the thematic networks, student and teacher mobility under the Socrates scheme, 
etc. The other advantage has been that T&I schools have had close contact with the business 
world and professional circles through their teachers (the vast majority of whom are 
translators and interpreters) and their students, who do practical training during their studies 
and often maintain contact with their school even after they have entered working life.  
 
 Next on the agenda were presentations by Michel Lesseigne, Roland Herrmann and 
Patrick Twidle, who discussed their criteria in assessing professional performance, what they 
saw as good models for translator and interpreter training during the pre-accession period, 
and what they felt would be the future of interpreting once the number of languages increases 
from 11 to 25. 
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 Michel Lesseigne focussed on professional aspects and outlined the three criteria AIIC 
applied for judging the skills of future interpreters: excellent general communication skills, 
excellent communication skills in the mother tongue and target language, cultural knowledge.  
He also stated that AIIC was well aware of the problems resulting from EU enlargement and 
outlined AIIC’s efforts to help educational institutions and to establish contacts with the 
interpreters’ associations in central and eastern Europe. 
 
 The next speaker, Roland Herrmann, an interpreter and trainer of trainees at the 
Council of Europe as well as at ITI-RI in Strasbourg, approached the subject from a different 
point of view. He emphasised the student selection process, which he said would need to be 
very strict and rigorous as it is becoming more and more difficult to find employment. It is 
therefore necessary to ensure that only highly skilled interpreters come on to the market.  

 
Concerning the initial aptitude test, he suggested that it should include items that 

could test the students’ intellectual flexibility and curiosity. Candidates could for instance be 
asked a large number of questions to see how they reacted and whether they were capable of 
quickly adapting to different situations.   

 
Once the selection had been made, and the teaching of interpreting skills had begun, it 

was important that teaching took place in a supportive and friendly atmosphere and that the 
selection of texts was geared to students’ abilities and clearly graded according to difficulty. 
Teachers also needed to select and co-ordinate the subjects to be dealt with in class, and teach 
the students to work in a team. As simultaneous interpretation was a prestigious job, 
interpreter training required a great sense of responsibility on the part of trainers and their 
students. If the interpreter’s diploma was to be a sort of “driving licence”, then everything 
must be done to ensure that it is a reliable document. Training programmes therefore must 
include dummy booth sessions, and this is where the trainer has a crucial role to play. This 
“exercise” not only plays a didactic but also an ethical role in terms of professional conduct, 
since it must be remembered that there may be conflicts of interest between freelance teachers 
and their future “competitors”. When the contact has been established “on the job” between 
established and future interpreters, the two sides can get to know one another and are 
reassured.  
 

Another aspect addressed by Mr Herrmann was how future interpreters might be 
encouraged to choose linguistic combinations for which the market is less saturated. For 
example, there is little additional demand for such languages as English, French, German and 
Spanish. At the same time, however, English is becoming unavoidable and colleagues from 
central and eastern Europe pointed out that its dominance on their national markets is making 
multilingual training even more difficult. 
 
 Patrick Twidle spoke on behalf of the Interpreting Directorate of the European 
Parliament, but also referred to the JICS (European Commission service) with which he is 
very familiar through co-operation on the project for the development of a “European 
Master’s” in conference interpreting. He provided detailed information on interpretation 
practices  in the European institutions and envisaged changes, including for example, the use 
of “retour” and “pivot” interpreting. The special nature of an institution like the European 
Parliament, where all national languages have to be promoted and all MEPs have the right to 
use their mother tongue, calls for appropriate solutions. Today, the Parliament has to provide 
interpreting for  110 language combinations. When ten new languages are added, that gives a 
total of 462 combinations. In the future, the European Parliament will therefore employ a 
mixed system of interpretation combining interpretation solely into the mother tongue for 
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10 of the 11 existing official languages of the EU and bi-active “retour” interpretation (the 
model already used for Finnish) for the new languages - using relay via a pivot language 
whenever no interpreters are available for direct interpretation. This seems a satisfactory 
solution for the next five to ten years.  
 

Mr Twidle also provided interesting information on translation in the European 
organisations, stating that the EU was a major employer of translators with a million pages 
being translated every year at the European Parliament alone. Here, too, a mixed system 
would appear to be a viable temporary solution.  

 
The discussions that followed Mr Twidle’s presentation highlighted several pertinent 

aspects. The mixed-system approach  makes it easier for T&I institutions in central and 
eastern Europe to meet both the needs of the European instutions and the local markets. 
While it is expected that employment opportunities for translators and interpreters will 
improve in the medium term, T&I training centres would also be well advised to train their 
students for a wider range of professions (as translators + interpreters or teachers + 
translators/interpreters, as public relations employees, for positions in institutions responsible 
for the integration of the central and eastern European countries with the EU, etc). However, 
such training would be very expensive. Moreover, more flexible programmes pose strategic 
and administrative problems (job opportunities, needs, organisational issues) which are also 
closely linked to educational issues such as the number of languages and combinations (A, B, 
C) that will be offered. A particular problem is the teaching of C languages, where the 
emphasis would need to be on “reception” and comprehension rather than production, for 
which few suitable teaching methods have been developed.  
 

Next, Ms Ursula Stachl-Peier gave a brief overview of the history of the European 
Master’s project, outlining the initial objectives of the programme and the key ideas on which 
it is based, which include bringing together a group of T&I institutes in order to pool 
expertise, developing a common core curriculum, optimizing the use of resources and 
defining criteria that ensure uniform standards  are applied both in the recruitment of students 
and in interim and final assessments, in an effort to meet the needs of the European and other 
international institutions.  

 
While maximum compatibility was a major objective, the programme did not intend 

to impose a uniform structure. The precise format of the course, the diploma awarded and its 
status therefore vary from country to country, as nation-specific legal constraints have to be 
taken into account. One problem that was mentioned was that not all member institutions 
were always able to offer the programme each year due to a lack of sufficiently qualified 
candidates. Another problem was that student exchanges under SOCRATES, which had 
initially been envisaged, are virtually impossible to organise as students on intensive one-year 
courses cannot really move to other institutions for three months (=minimum period).  The 
place that should be given to research is also still an open question. This is why some of the 
institutes that are interested in adopting the Master’s programme prefer to wait (Sofia). 
 
 
Workshops 
 

In addition to the plenaries, several group sessions were held. The number of 
participants in the workshops (25) proved to be an ideal size as it permitted frank and 
effective discussions.  
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The first workshop was organised and headed by Ms Anna Butašová (French-
speaking group) and Ms Zdenka Gadušová (English-speaking group) and attempted to 
explore and elaborate on certain aspects of particular relevance, such as the specific needs of 
the different countries, the status of interpreters, conditions to ensure T&I training courses 
could be successfully established and run, recognition of diplomas at home and abroad, staff 
recruitment and the problem of adequate remuneration. With regard to the establishment of 
T&I training courses, the participants stressed that the situation of their institutions was very 
different before and after EU enlargement.  
 

It was agreed that curriculum design and student assessment (initial, intermediate and 
final) were particularly important, and after a first exchange of views the participants decided 
that these discussions would be continued within the project groups and at the regional 
workshops.  

 
During the discussions it emerged that many of the problems are similar in the EU and 

the countries of central and eastern Europe, and the participants drew up general 
recommendations which were presented in the plenary session.  
  

The next workshops focussed on translation and interpreting into the foreign 
language and the status of lesser used languages. These aspects were considered in the light 
of what had been said in the plenary about the adoption of a mixed system. Everyone agreed 
that A, B, C definitions need to be revised. In particular, it was suggested that the T&I 
institutions in central and eastern Europe, which have a long tradition of training into B, 
would need to bring the standards they apply in line with those of other specialised schools, 
of the AIIC and of the European institutions.  
 

Another problem that was discussed was the increasing dominance of English and that 
the range of possible “retour” and pivot languages was not only limited but virtually fixed in 
advance (English, French, German, etc). Patrick Twidle provided some interesting statistics 
on recent developments, giving details of the number of interpreters in the various languages 
and on the particular situation of Finnish, for which “retour” has always been employed. 

 
Yves Gambier pointed out that discussions of interpretation into B-languages must not 

be limited to simultaneous interpreting but also take into account other types. Different 
situational contexts and interpreting modes, such as liaison interpretation, consecutive 
interpretation, simultaneous interpretation in the booth, video interpreting, interpretation via 
telephone, community interpretating may require different skills and quality standards 
(register, audience design, relay interpreting and its limitations).  
 

These points were included in the recommendations, as was the need for students to 
improve their A language (mother tongue or language spoken with equal proficiency) 
competence. Further recommendations involved the inclusion of a mandatory semester 
abroad for full-time undergraduate programmes, the development of specific methodologies 
for teaching and assessing C languages; the promotion of student autonomy; and the 
introduction of students to new technologies.  
 

The fourth workshop focussed on the training of trainers which is considered one of 
the most important elements in T&I training. The contributions by Eckhart Hötzel and Doris 
Schmidt Fourmont, from the Ecole de Genève, and the discussion of the results of a number 
of Tempus and bilateral projects on the training of trainers gave participants a first overview 
of what has already been accomplished. Initial proposals were outlined for systematic training 
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modules based on the TNP results. Once again, several recommendations were formulated 
which included suggestions for a closer exchange of experiences among trainers (via the 
Internet and specialised websites), the need to build on what had already been done in the 
thematic networks, close co-operation at examinations with the inclusion of teachers from 
other institutions in the examination board, and the promotion of in-service and distance 
training.  
 

A number of other concerns and recommendations were also discussed first in the 
group sessions and then in the plenary. The participants agreed that the Bologna agreement, 
which aimed to set up 3+2 year programmes, would be difficult to adopt for undergraduate 
T&I programmes as three years were not enough to train highly skilled 
translators/interpreters. It was also emphasized that university authorities needed to 
understand that the training of translators differs from that of interpreters and that T&I 
programmes train for two different professions, even if it is possible to envisage running the 
training programmes simultaneously or consecutively.  
 

Lastly, the question of the “grey market” was raised several times. Trainers should 
make their students understand that breaching the standards of conduct and professional 
ethics may ruin their career before it has even started, and that once they have become caught 
up in the grey market they may be lost to the profession. 
 
 In the final plenary session the results of the workshops and plenary discussions were 
summarised and a provisional assessment was drawn up. Moreover, the programme proposed 
by the coordinators and co-animators and the ECML for the next two and a half years was 
approved. Working groups (see Appendix 5) were set up who will look in detail at the 
following five  themes: training of trainers for the teaching of translation, training of trainers 
for the teaching of interpreting, T&I curricula exchange, A, B, C languages in T&I training,  
setting up a T&I course.  
 

In addition, a proposal by James Hartzell to carry out an analysis of the markets in 
each country was adopted. Its aim is to obtain an overview of the status and working 
conditions of translators and interpreters in the different countries. 
 
 Finally, the following recommendations were adopted.  
 
1. To include the professions of translator and interpreter in the official list of 
occupations and make national administrators aware of the fact that translation and 
interpreting are separate professions whose autonomous status should be recognized. 
 
2. To encourage and promote the professionalisation of translation and interpreting 
courses within specialised autonomous T&I departments. 
 
3. Not to reduce the length of training courses for translators and interpreters - especially 
undergraduate training programmes (not less than four years following the school-leaving 
examination), Master’s courses, DESS and postgraduate courses (two to three semesters) - 
and to introduce a compulsory entrance examination. This is a concern that has arisen as a 
result of the decisions taken at Bologna on reducing the duration of undergraduate 
programmes to three years. 
 
4. To encourage interdisciplinary approaches specifically geared towards teaching a 
second and third foreign language in T&I programmes and, to that end to take advantage of 
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joint initiatives in connection with the European Year of Languages 2001 or the Council of 
Europe’s Modern Languages programme to promote neighbouring countries’ languages. 
 
5. To recommend to governments or ministries that, whenever teaching assistants are 
sent to cities with well-known T&I departments, preference should be given to candidates 
who have experience as translators and/or interpreters. 
 
We are relying on the co-operation of the ECML and the authorities of the signatory states to 
the Partial Agreement as well as on our own efforts to ensure these recommendations are 
brought to the attention of decision-makers. 
 
 In conclusion, we should like to thank all those who contributed to the adoption of the 
three-year project and to the organisation of the August-September 2000 workshop. First of 
all, our thanks go to the people responsible at the EMCL: the Executive Director Mr Michel 
Lefranc, the Deputy Executive Director Mr Josef Huber, and the ECML team, who worked 
hard and did their utmost to provide excellent working conditions. They have also offered us 
space on the ECML website for our exchanges of views, for the work of the project groups 
and for the publication of this report. It was our impression that they also appreciated the 
efforts we all made.  
 
We also wish to express our gratitude to our AIIC colleagues, the Council of Europe and the 
European Parliament, who not only informed us about the latest developments in the 
profession in the European institutions but also showed us that we could construct Europe 
together thanks to the excellent quality of our future translators and interpreters.  
 
We (ie, the co-ordination team) wish to express our very sincere thanks to all the participants, 
who demonstrated a total readiness to contribute, an immense willingness to co-operate and 
goodwill throughout the week’s work. We are counting on their help to pursue this project, 
which is not only ours but also theirs. From the very beginning there was a climate of 
partnership and mutual support. We also wish to thank our colleagues in the interpreting 
booths who enabled us to communicate in the plenary sessions without difficulty and also 
joined us for the working groups. Our thanks also go to the Graz School of Translators and 
Interpreters for welcoming us. 
 
 We are relying on all the participants, as well as those who decide to join in our 
project at a later stage, to achieve the goals we have mentioned. One day we shall perhaps be 
able to take up Michel Lefranc’s proposal and promote the creation of a Higher European 
Diploma in translation and/or interpreting to show that, here too, Europe is in the vanguard. 
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Appendix 1 
 
Programme - Workshop no. 7/2000 
 
 
Sunday, 27 August 2000 
 
Arrival of coordinators 
 
Monday, 28 August 2000 
 
Preparatory meeting 
Arrival of participants 
 
Tuesday, 29 August 2000 
 
9.00 Registration 
10.00 Official opening 
11.00 Coffee Break 
11.30 Presentation of the project Plenary 
 and its objectives; 
 round table 
13.00 Lunch 
 
14.30 Setting up T&I programmes: discussion Plenary 
16.00 Break 
16.30 Case studies, presentations by participants Plenary 
 and discussion 
18.00 End of Day One 
 
Wednesday, 30 August 2000 
 
9.00 Definition of translation/interpretation.  Plenary 
 Academic and professional aspects. 
 Debate 
10.30 Break 
11.00 Establishment of working groups (2 groups: Plenary 
 French and English)  
11.30 Setting up T&I programmes Work in groups 
13.00 Lunch 
 
14.30 Developing T&I programmes: national status  Work in groups 
 reports, needs analyses  
16.00 Break 
16.30 Summary of results and discussion 
18.00 End of Day Two 
 
19.30 Reception in Town Hall 
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Thursday, 31 August 2000 
 
9.00 Interpreting: Presentations by external experts Plenary 
 from European and international institutions 
 Presentation of the European Masters in Conference  
 Interpreting programme 
 Discussion  
10.30 Break 
11,00 Discussion continues 
13.00 Lunch 
 
pm Guided tour of Graz 
 
Friday, 1 September 2000 
 
9.00 Training of trainers: Introduction Plenary 
9.30 Discussion of modules for trainer training Work in groups  
12.00 Summary of results and discussion Plenary 
13.00 Lunch 
 
14.30 Translation and interpreting into the foreign  Work in groups 
 language 
15.30 Break 
16.00 Status of the less widely taught and spoken Work in groups 
 languages 
17.00 Summary of results and discussion Plenary 
18.00 End of Day Four 
 
Saturday, 2 September 2000 
 
9.00 Presentation of initiatives included in the  Plenary 
 mid-term programme and of possibilities to 
 support follow-up activities 
  
 Final decision on networks 
10.00 Evaluation of the workshop  
11.30 Break 
12.00 Official closing of the workshop Plenary 
13.00 Lunch 
 
14.30 Meeting of coordinators and rapporteurs  
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Appendix 2 
 
List of participants in Workshop no. 7/2000 
 
 
 
Austria / Autriche 
 
Ms Ursula Stachl-Peier 
Institut für Dolmetscherausbildung, Karl-Franzens Universität Graz 
E-mail: peier@bued29.kfunigraz.ac.at 
Working language / Langue de travail: English / Anglais 
 
Belgium / Belgique 
 
Mr Patrick Twidle 
Directorate for Interpretation, ASP 3 G 340, European Parliament 
E-mail: ptwidle@europarl.eu.int 
Working language / Langue de travail: English / Anglais 
 
Bulgaria / Bulgarie 
 
Mme Ekaterina Draganova 
Ecole de traduction et d’interprétation, Université de Sofia « St. Kliment Otridski » 
E-mail: edrag@admin.uni-sofia.bg 
Working language / Langue de travail: French / Français 
 
Cyprus / Chypre 
 
Mr Pavlos Pavlou 
University of Cyprus, Department of Foreign Languages and Literature 
E-mail: ppavlou@ucy.ac.cy 
Working language / Langue de travail: English / Anglais 
 
Czech Republic / République tchèque 
 
Ms Zuzana Jettmarová 
Institute of Translation Studies, Charles University, ÚTRL FF UK 
E-mail: jettmar@ff.cuni.cz 
Working language / Langue de travail: English / Anglais 
 
Estonia / Estonie 
 
Ms Raili Poldsaar 
University of Tartu, Department of English 
E-mail: raili@ut.ee 
Working language / Langue de travail: English / Anglais 
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Finland / Finlande 
 
M. Yves Gambier 
Turun Yliopisto, Kääntämisen ja Tulkkauksen Keskus 
E-mail: yves.gambier@utu.fi 
Working language / Langue de travail: French / Français 
 
France 
 
M. Roland Herrmann 
Division de l’Interprétation, Conseil de l’Europe 
E-mail: rolandherrmann@wanadoo.fr 
Working language / Langue de travail: French / Français 
 
M. Eckhart Hötzel 
Institut de traducteurs, d’interprètes et de relations internationales, Université March Bloch 
de Strasbourg 
E-mail: hoetzel@umb.u-strasbg.fr 
Working language / Langue de travail: French / Français 
 
Germany / Allemagne 
 
Ms Sylvia Kalina 
Fachhochschule Köln, Fachbereich Sprachen 
E-mail: sylkalina@aol.com / Sylvia.Kalina@fh-koeln.de 
Working language / Langue de travail: English / Anglais 
 
Hungary / Hongrie 
 
Mme Éva Kelemen 
Département de langues latines, Formation de traducteurs/interprètes internationaux, 
Université technique de Budapest 
E-mail: Kelemen@nyi.bme.hu / karsailaszlo@matavnet.hu 
Working language / Langue de travail: French / Français 
 
Iceland / Islande 
 
Mr Pétur Knútsson 
English Department, University of Iceland 
E-mail: peturk@hi.is 
Working language / Langue de travail: English / Anglais 
 
Latvia / Lettonie 
 
Mme Anita Vaišle 
L’Académie de Culture de la Lettonie 
E-mail: harijs@latnet.lv / haris@datorgrafika.lv 
Working language / Langue de travail: French / Français 
 



 21 DGIV/EDU/GRAZ (2000) Workshop 7 
 
 
Lithuania / Lituanie 
 
Rimantas Remeika 
Vilnius University, Department of Translation Studies 
E-mail: r.remeika@post.omnitel.net 
Working language / Langue de travail: English / Anglais 
 
Norway / Norvège 
 
Mme Sunniva Whittaker 
Norwegian School of Economics and Business Administration 
E-mail: sunniva.whittaker@nhh.no 
Working language / Langue de travail: French / Français 
 
Poland / Pologne 
 
Mr James Hartzell 
University of Łodź, Centre for Translation and Interpretation Studies 
E-mail: hartzell@krysia.uni.lodz.pl 
Working language / Langue de travail: English / Anglais 
 
Romania / Roumanie 
 
Mme Rodica Baconsky 
Département des langues modernes appliquées, Faculté des lettres, Université « Babes – 
Bolyai » 
E-mail: baconsky@hotmail.com 
Working language / Langue de travail: French / Français 
 
Slovak Republic / République slovaque 
 
Mme Anna Butašová 
Département de langues romanes, Faculté de pédagogie, Université Comenius 
E-mail: butasova@fedu.uniba.sk 
Working language / Langue de travail: French / Français 
 
Mr Štefan Franko 
Filozofická fakulta, Prešovská univerzita, Katedra anglistiky a amerikanistik 
E-mail: sfranko@vadium.sk 
Working language / Langue de travail: English / Anglais 
 
 
Ms Zdenka Gadušová 
Faculty of Humanities, Constantine the Philosopher University, Department of English and 
American Studies 
E-mail: zgadusova@ff.ukf.sk 
Working language / Langue de travail: English / Anglais 
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Slovenia / Slovénie 
 
Mr Robert Campa 
Faculty of Arts Ljubljana, Department for translation and interpreting 
E-mail: Robert.Campa@uni-lj.si 
Working language / Langue de travail: English / Anglais 
 
Ms Helena Kuster 
E-mail: Helena.Kuster@guest.arnes.si 
Working language / Langue de travail: English / Anglais 
 
Spain / Espagne 
 
M. Manuel Ramiro 
Facultad de traducción e interpretación, Université de Valladolid 
E-mail: ramirov@lesp.uva.es 
Working language / Langue de travail: French / Français 
 
Switzerland / Suisse 
 
M. Michel Lesseigne 
AIIC (Association internationale des interprètes de conférence) 
E-mail: mlesseigne@europarl.eu.int 
Working language / Langue de travail: French / Français 
 
Mme Doris Schmidt Fourmont 
Ecole de traduction et d’interprétation, Université de Genève 
E-mail: Doris.Schmidt@eti.unige.ch 
Working language / Langue de travail: French / Français 
 
« The former Yugoslav Republic of Macedonia » / 
« L’ex-République yougoslave de Macédoine » 
 
Mme Mirjana Aleksoska Čkatroska 
French Department, Faculty of Philology « Blaze Koneski », University of « Saints Cyrillius 
and Methodius » 
E-mail: ckatra@mt.net.mk 
Working language / Langue de travail: French / Français 
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Appendix 3 
 
Academic and professional aspects 
of translation, educational translation and vocational translation 
at university 
 
Ekaterina Draganova, 
Saint Kliment Ohridski University, Sofia 
 
 
 
 
 We have tried to discuss a number of possible aspects of the contrast between 
academic (university) and vocational courses by talking about translation at university or, to 
be more precise, the teaching of translation at university. Without going into the theoretical 
problems in depth, we shall from time to time consider the process of translation, that is to 
say the mechanism employed when passing from one language to another. Therefore, when 
we speak of translation we shall occasionally be referring to its two aspects - oral 
interpretation and written translation - especially as in several languages, notably the 
Slavonic languages, a single word describes both types of activity. 
 
 Only a few years ago, a gulf existed between the training of translators, and even more 
of interpreters, and the teaching of modern languages, applied linguistics and human sciences. 
Several reasons - the arrogant contempt that academics or universities might feel towards a 
vocationally oriented activity and the professionals skilled in translation and interpreting. 
Conversely, contempt and snobbery was also felt by professional translators and interpreters, 
who claimed they had had better practical training through the rigour of their strictly 
vocational schools and added that academics and those responsible for designing university 
courses had no idea of the realities and requirements on the ground. Another factor - and not 
the least important one - was the money which professionals earn “quickly” and allegedly 
easily, albeit with all the attendant insecurity in terms of the supply of work and their self-
employed status, risks that “badly but regularly paid” academics do not face. This is an 
attitude we also encounter in central and eastern Europe, and Daniel Gide reminds us of it in 
his book Regards sur la recherche en interprétation de conférence. 
 
 This picture may seem a little distorted, but these preconceived ideas still have to be 
reckoned with today when new T&I training units are set up. The facilities for training 
translators and interpreters and those for training teachers, education specialists and 
researchers were also on two sides of a dividing line without any connecting links, 
hermetically sealed and with no possibility of moving from one to the other. 
 
 Things have changed a great deal in the EU over the last ten years or so, and are also 
beginning to move in central and eastern Europe. The first change has occurred in the 
educational institutions, with the good translation and interpreting schools being incorporated 
into the universities. This has not always happened smoothly, especially as far as training 
instructors, designing curricula and selecting and assessing students, ie the future professional 
translators and interpreters, are concerned. Although integration into the universities has been 
accompanied by certain difficulties for the T&I schools, such as the question of the teachers’ 
so-called academic status, the change has had several positive effects. In most cases, these 
schools have kept a measure of autonomy as regards their vocational orientation and the 
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development of practical skills, and they participate actively in the European higher education 
programmes (Tempus, Socrates, etc). The T&I schools also have other advantages, namely 
their close contacts with the business world and professional circles through their teachers, 
the vast majority of whom are translation and interpreting professionals, and their students, 
who do practical training in the course of their studies and often maintain contact with their 
school even when they enter working life.  
 
 Another aspect of the contrast between academic and vocational courses can be 
expressed in the question: “What form must the teaching of language sciences take to 
translators and interpreters on the one hand and to philologists and arts students on the 
other?”. Is there a difference?  
 
 It is clear today that a good translator or interpreter must have a good educational 
background in the humanities and language sciences. It appears paradoxical that a linguist 
often has no idea of the process involved in translation work. Even those who know one or 
more foreign languages well and study contrastive or comparative linguistics often overlook 
translation as a possible area of investigation. Let there be no misunderstanding: we do not 
expect them to translate, but to understand that translation is not only a profession or an 
activity but something much more important. Theoretical research into translation and 
interpreting provides a basis for such disciplines as translation theory and translatology 
which, by definition, are limited to vocationally oriented training courses. An illustration of 
this paradox is, to mention just one linguistic reference work, the Dictionnaire 
encyclopédique des sciences du langage by Oswald Ducrot and Tzvetan Todorov, which 
makes no mention at all of the field of translation. Even the term itself is absent. Yet this 
dictionary can be a useful tool in training future translators. 
 
 However, should the same language science courses be provided both for translators 
and for students of literature and modern languages? There are numerous language sciences 
and they can be approached from the point of view of different schools of thought. It is not 
uncommon for a university to bring together very high quality specialists in a particular 
human science - scholars who gather a following, train young researchers and publish seminal 
works. Great efforts are, for example, put into semiology at one place and semantics at 
another, and this quite often takes place to the detriment of other human sciences. Obviously, 
no university institution, however big, can offer the same quality and choice for all disciplines 
in a given field of study. From the educational point of view, such a situation is not 
catastrophic for language students: having been taught at a centre of excellence in a particular 
discipline, such as semiology, they can learn the general tools, methods and approaches they 
will be able to employ later on elsewhere to penetrate the subtleties of another science, such 
as pragmatics. In order to study a new area at the theoretical level, it is first necessary to hold 
the key to the door, ie to know how to approach the subject, to have plenty of time and to 
possess a very open mind. 
 
 It is necessary to possess several keys to exercise a profession, in this case that of the 
translator, and not everyone always has the willingness or the time to spare to think about a 
new theoretical approach. For this reason, I view teaching language sciences to future 
translators very differently from teaching them to linguists. The translator needs to have a 
firm grounding in several human sciences, but this knowledge must not just form a mosaic 
with individual pieces placed side by side in individual compartments. The translation student 
needs to be provided with a global picture, a concrete overview made up of groups of related 
sciences. For example, one could imagine a study of the sciences surrounding geolinguistics, 
comprising such aspects as idiolect, national language, language mixtures and 
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multilingualism (to which could be added specialised teaching focusing on translation) as 
well as languages the translator already knows, their categorisation and their definition 
according to the level of proficiency (A, B and C). A second group could include the 
essentials, and also an overview, of sociolinguistic sciences, such as ethnology and linguistic 
anthropology, the European mentality and the countries whose languages the translator works 
with. Here, too, the study of the human sciences will be based on practical considerations and 
carried out from the point of view of the future translator’s or interpreter’s needs. Other 
examples, in very broad terms, might be the group comprising rhetoric, stylistics, functional 
linguistics, textual grammar and pragmatics or the psychology-based disciplines, which 
include mediation, generative grammar, comparative linguistics and contrastive linguistics. A 
different way of choosing scientific disciplines could of course be selected and a different 
point of view adopted, etc, but the main thing is to introduce these disciplines with the 
required skill and to provide material that could be illustrated in translation practice, while at 
the same time motivating the students to analyse a particular aspect more closely whenever a 
specialised translation requires them to pay more attention to the psychological side of a text, 
for example, or to any archaic language or slang it contains. 
 
 This type of teaching should encourage translators to acquire skills and produce good 
results, motivate them to get to the bottom of a text or message to be translated, strengthen 
their curiosity to research documents, archives and terminology and arouse their desire to 
produce work of excellent quality. 
 
 In mentioning the possibility of grouping the language sciences differently, I am 
thinking in particular of ways of establishing much broader groups of human sciences, ie 
considering linguistic and extralinguistic disciplines as going hand in hand. This will provide 
a more practice-oriented approach to teaching and be distinctly different from what is done in 
the traditional arts subjects.  
 
 Finally, I should like to take a third example to illustrate the distinction that can and 
must be made between educational translation and vocational translation. This is a question 
that has preoccupied translatologists and is now preoccupying all those who teach translation. 
From the moment we find ourselves in the classroom, such as at a T&I school with a strictly 
vocational orientation, we are in an educational environment, a setting which, whatever one 
does, cocoons the future professional. We can, intuitively, grasp the differences between 
educational and vocational translation, but it is nevertheless necessary to try to establish a 
more soundly based distinction and certain authors have attempted to do this. 
 
 For some, the difference is purely “methodological” (the easiest distinction to make). 
When translation is a linguistic learning exercise at all levels - from beginners to advanced 
students - with regard to lexis, grammar, syntax or the learning of cultural elements, it 
obviously serves an educational purpose, so that this particular case, while common in many 
modern language schools and methods, does not really interest us here. Problems are more 
likely to be presented by mixed cases, that is to say those where there may be confusion 
between educational and vocational translation. This possibility, with which we are 
confronted every day in our teaching work, is therefore mentioned by various authors in their 
writings. Jean Delisle speaks of pedagogical translation (traduction pédagogique) and 
pegagogy of translation (pédagogie de la traduction) in order to contrast the two approaches, 
but also to warn against confusing them. J.R. Ladmiral introduces his own terminology too, 
saying that translation is an ambiguous term. He distinguishes between exercice pédagogique 
(translation as an educational exercise) and traduction traductionnelle (interpretive 
translation). In her book La Traduction aujourd’hui, Marianne Lederer uses for the same 
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concepts the terms traduction linguistique (linguistic translation) and traduction 
interprétative (interpretive translation), ie educational and vocational respectively. In this 
work, she tries to apply the approach used in interpreting to the methods of teaching 
translation. Moreover, she does not reject the idea that linguistic translation can be a learning 
exercise for students before they embark on translation courses. We therefore see this 
problem as far from being solved. 
 
 What, therefore, is vocationally oriented translation? Everyone who looks into this 
question has his or her own answers to it. Some schools recommend a learning method that 
pays particular attention to specialised translation (such as technical or legal), ie to preparing 
the student to translate the basic message. Manuals are produced for this purpose and may be 
useful for certain very specific texts of a highly specialised nature, such as operating 
instructions or technical descriptions. But, can we cover, or indeed imagine, all the technical, 
economic and scientific fields that will develop in the future? 
 
 Other authors consider that a previous in-depth stylistic or textual analysis - the 
dissection of the text, as it were - is indispensable before tackling the translation. Here I am 
thinking of certain Russian researchers, such as Komissarov. This trend is also becoming 
apparent among the researchers who try to systematise texts by classifying them in various 
types - technical, sociopolitical or literary - with varying success and thoroughness. The 
works of a number of authors - Fiodorov and some members of the Bulgarian School under 
strong Russian influence, such as Ivanka Vasseva and Iliana Vladova - will serve as examples 
of this research. The result of this approach is translation based on the functional principle, 
with the emphasis on an examination of the nature of the source text, on the means employed, 
on the objectives and on the target text from the point of view of the equivalence of the 
source and target languages. 
 
 A third - by no means the least important - group relies on the impressionistic 
approach and inspiration and states that if anything happens to disturb the translator after 
commencing the translation, he or she may “lose the thread” and “inspiration” and no longer 
be able to return to it in the same mood. 
 
 The training of professional translators must encompass all these aspects, but it must 
also include many others. 
 
 Trainee translators must learn how to make a prior analysis of the text. Although they 
can be asked to spend time during classes on linguistic and extralinguistic aspects, 
terminology, definition of types and the style and tone of the text - and to go into detail - this 
does not mean they have been made fully aware of this necessity. Quite often, too much 
emphasis is placed on detail in the classroom: teachers take their time and allow themselves 
to be influenced by their own preferences, and the first time the young translator is confronted 
with reality he or she is overwhelmed by other pressures and often lacks the time to do this 
preparatory work. Teachers must therefore make allowance for the real situation and instil a 
sense of responsibility. 
 
 One solution (among others) would be to distinguish, in the teaching of translation, 
between the skills the young translators should possess and the results they ought to 
achieve at the end of their course. 
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 In the university environment and even at vocational schools, it is difficult, but not 
impossible, to simulate reality. Some examples exist, such as the Tradutech initiative, where 
the students have to produce a professional translation in real time. 
 
 Consequently, alongside the need to go into linguistic and extralinguistic aspects, 
practical objectives, the problems of comprehension and the reformulation of the source text 
in the target language, it is necessary to change the overall approach to achieve a synthesis of 
all the elements the translator must take into account, instead of splitting the training into 
preparatory, linguistic and stylistic elements, translation in the strict sense, revision, etc. This 
can be done if we employ an interactive method throughout the training and engage in a 
constant exchange of ideas on the students’ translation work, which has to be properly 
prepared and which the students must be asked to carry out with a maximum of independence 
and accuracy. Once the work has been handed in we shall not only look at the errors, the best 
renderings and the theoretical aspects together with the students, but also undertake a first 
overall assessment and try to identify any skills and “passive” knowledge that could be 
awakened when the need arises. This will, of course, apply to a large extent to the source 
language. These skills must demonstrate competence well beyond linguistic abilities and 
embrace all aspects of cultural, specialist and practical knowledge. It is not a skill when 
translators recognise that a familiar style is employed in the source text, but they will show 
skill by understanding that the familiar language of a French text corresponds to a very 
widely used style of communication. In the target language they will, for example, have to 
choose a more neutral style so that they do not lapse into the colloquial. This will, for 
instance, have to be done in the case of a translation into Bulgarian. 
 
 Furthermore, an analysis of the translation permits the elements that should be 
investigated more closely in terms of the translator’s performance to be separated from the 
quality to be achieved, the result to be obtained and the reception of the work that can be 
hoped for. This goes far beyond the search for the simple functional equivalent between the 
source and the target language, or stylistic and generic equivalence. Here, attention focuses 
more on the target language, whether it be the student’s mother tongue or a language 
mastered to an equivalent degree of proficiency. These are probably not new points, but if we 
try to improve each student’s performance we shall be able to adopt a differentiated approach 
and do a better job of identifying any deficiencies he or she may have. 
 
 A teaching method focusing on practical training, on enhancing the performance of 
students of translation and interpreting and on raising the future translator’s and interpreter’s 
awareness of the importance of skills - ie, the abilities to be developed both during the course 
and throughout the student’s professional life - will, I believe, permit new elements to be 
introduced into the teaching of translation and interpreting in specialised university courses. 
The field of education is, of course, always open to new ideas and new research.  
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Appendix 4 
 
Synopsis of the paper: 
“How to set up a translation and interpreting course” 
 
Eckhart Hötzel, 
Department of Translation, Interpreting and International Relations, Marc Bloch University, 
Strasbourg 
 
 
 
 
1.  General definition of course objectives and content  

 
-  teaching and professional objectives 
-  course duration 
-  entrance level and criteria 
-  language choice 
-  content (general framework) 

 
2.  Definition of teaching and administrative framework 
 

- course titles and number of hours 
- choice of teachers: profile and skills 
- participation of different departments 
- teacher training needs 
- diploma and academic recognition 
- where should the course be located? 

 
3.  Definition of course content 

 
- translation and interpreting course 
- applied courses 
- specialisation 
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Detailed exposition  
 
1.  General definition of course objectives and content 
 

- teaching and professional objectives 
- course duration 
- entrance level and criteria 
- language choice 
- content (general framework) 

 
*  Does the course (exclusively?) pursue vocational objectives? If so, which? 
 

Markets: local and regional / national / European / institutional 
Employers: companies / government bodies 
Status: employed - self-employed / conditions for practising the profession / market 
survey 
 

*  Educational objective (dependent on the vocational objectives!): 
 

In what context is the course being provided? 
 
Is it a self-contained course (and therefore one with a vocational objective) or a course 
complementing existing studies (doctorate?)? 
 
Course integrated into the university’s administrative framework (see section 2 
below)? 
 
Translation and/or interpreting? 
 

*  Course duration  
 

Long course: 
 
4 or 5 years 
“Y” model or single course  
Importance of language learning (languages already acquired or beginner’s level) 
Double qualification (teacher and translator/interpreter)? 
 
Short and postgraduate course: 
 
1 or 2 years? 
What course precedes the postgraduate year? 
Organisation of studies: years or semesters? 
Selection methods  
 

*  Practical training: compulsory? duration? type? validation (training report)? 
 
*  What teachers? 
 

Staff teachers; recruitment method  
External professional teachers: recruitment method and remuneration 
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Who is in charge of recruitment (university, person responsible for the course)? 
Who lays down the content (ministry, university, person responsible for the course)? 

 
*  Admission level in the case of postgraduate studies: post-master’s degree? 
 

Levels/diplomas recognised? Who establishes the recognition criteria? 
 

*  Admission as part of continuing education? Validation procedures? 
 
  Who validates the vocational attainment?  
 
*  Admission of foreign students or students with foreign diplomas? 
 

Level required in the language of the country - in-service training courses offered? 
 
*  Admission criteria 
 

Diploma - entrance examination? What types of test? Translation + xxx? 
Admission panel - who appoints it? 

 
*  Choice of languages: MT + FL1 + FL2 + ... 
 

Importance of mother tongue 
Two foreign languages 
Translation/interpretation from/into mother tongue (educational implications!) 

 
*  Content: translation alone or improvement in linguistic skills? 
 
*  Proportion of practical/theoretical teaching 
 
*  Applied courses 
 
*  Dissertation 
 
*  Access to computer equipment? 
 

word processing 
Internet, databases 
computer-assisted translation software, terminology management software 
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2.  Definition of teaching and administrative framework 
 

- course titles and number of hours 
- choice of teachers: profile and skills 
- participation of different departments 
- teacher training needs 
- diploma and academic recognition 
- where should the course be located? 

 
*  List of courses and number of hours (“curriculum”) 
 
*  Choice of teachers:  
 

profile and skills required 
participation of different departments 
teacher training needs (language teachers?) 

 
*  Choice of person responsible for the course: profile and skills 
 

teacher 
administrator 
translator 

 
*  Assessment procedures and examinations 
 

continuous assessment  
final examination 
examination panels/educational committee 

 
*  Recognition by the university? By the ministry? 
 

What diploma? Who issues it (state, university, faculty)? 
Flexible attitude towards possible modifications 

 
*  Where should the course should be located? 
 

Specific course at the university/faculty 
Single course with participation of other partners/universities 
“Distributed” education through an association of training centres 
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3.  Definition of course content: postgraduate course or first degree (“Y” model) 
 

- translation and interpreting course 
- applied courses  
- specialisation 

 
*  Translation and interpreting course 
 
Learning T&I: 
 

Translation: an exercise people believe they have mastered - some false assumptions 
Interpreting: a difficult approach - some problems of judgment 
Transition from “educational” to “vocational” translation 
Introductory courses 
Practical courses: experience and training, passing on know-how 
Peripheral courses: reflection on translation practice and specific knowledge 

 
Types of text: 
 

original texts 
journalistic texts 
specialised texts 
literary texts 
technical texts 
sources: texts taken from a publication, texts already translated by the translator-
teacher  
 

Teaching by subjects/subject-areas 
 

technical translation 
legal translation 
economic translation 
scientific translation 
medical translation 
literary translation  
etc 
or 

teaching types of skill (professional instructors) 
 
Introduction to interpretation 
 

liaison interpretation 
note-taking techniques 
 

Consecutive interpretation 
Simultaneous interpretation 
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*  Applied courses  
 

Subjects compulsory for everyone or possible specialisation 
 
Subject areas: 
 

linguistics - “translatology” 
history and theory of translation 
technical subjects 
law 
economics 
institutions/civilisation/administration 
computer translation facilities 
etc 

 
With what teachers? 
 

internal/external specialists in the department 
staff teachers  
 

Place of applied subjects in the course 
 

Can a student fail on account of poor marks in the applied subjects? 
 

*  Course sequence 
 

At the teacher’s discretion 
Priorities/subject areas to be covered 
 

*  Assessment procedures and examinations 
 

Continuous assessment  
Final examination 
Coefficients 
Types of test (whether done in class or in student’s free time) 
Problems of assessment 
Dissertation 
Examination panel in interpreting 

 
*  A few remarks on course organisation: 
 

Translator:  continuous learning in a group 
individual work but group spirit: importance of the network 
a service provider thanks to modern technical facilities 
 

Interpreter: training in a small group - how to avoid the permanent psychodrama 
The final examination, a major obstacle: being ready for the big day 
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Appendix 5:  
 
Working groups set up at the end of Workshop 7/2000  
 
Anna Butašová, Ekaterina Draganova 
Zdenka Gadušová, Eckhart Hötzel, Ursula Stachl-Peier  
 
 
 
 
Working groups were set up during the final meeting and five areas of work and research 
emerged: 
 
I.   TRAINING OF TRAINERS FOR THE TEACHING OF TRANSLATION 
 

1.  Eckhart Hötzel (France) - ITI-RI 
2.  Raili Poldsaar (Estonia) 
3.  Anita Vaišle (Latvia) 
4.  Doris Schmidt-Fourmont (Switzerland) 
5.  Éva Kelemen (Hungary) 
6.  James Hartzell (Poland) 
7.  Štefan Franko (Slovakia) 
8.  Zuzana Jettmarová (Czech Republic) 
9.  Sunniva Whittaker (Norway) 
10.  Pétur Knútson (Iceland) 
11.  ... 
 
Leaders: Eckhart Hötzel and Doris Schmidt-Fourmont  

 
II. TRAINING OF TRAINERS FOR THE TEACHING OF INTERPRETATION 
 

1.  Anita Vaišle (Latvia) 
2.  Éva Kelemen (Hungary) 
3.  Roland Herrmann (France) 
4.  Zuzana Jettmarová (Czech Republic) 
5.  Rimantas Remeika (Lithuania) 
6.  Sylvia Kalina (Germany) 
7.  Ekaterina Draganova (Bulgaria) 
8.  ... 

 
Leaders: Sylvia Kalina and Ekaterina Draganova  
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III.  CURRICULUM EXCHANGE 
 

1.  Robert Campa (Slovenia) 
2.  Mirjana Aleksoska-Čkatroska (“The former Yugoslav Republic of 

Macedonia”) 
3.  Zuzana Jettmarová (Czech Republic) 
4.  Rimantas Remeika (Lithuania) 
5.  Sylvia Kalina (Germany) 
6.  Pétur Knútson (Iceland) 
7.  Raili Poldsaar (Estonia) 
8.  Ursula Stachl-Peier  
9.  Zdenka Gadušová  
10.  ... 
 
Leaders: Ursula Stachl-Peier and Zuzana Jettmarová  
 

IV.  DEFINTION OF THE LEVEL OF COMPETENCE OF A, B and C 
LANGUAGES  

 
1.  Mirjana Aleksoska-Čkatroska (“The former Yugoslav Republic of 

Macedonia”) 
2.  Doris Schmidt-Fourmont (Switzerland) 
3.  Rodica Bakonsky (Romania)  
4.  Ursula Stachl-Peier  
5.  Ekaterina Draganova  
6.  ... 

 
Leaders: Ursula Stachl-Peier and Ekaterina Draganova  
 

V.   SETTING UP A T&I COURSE 
 

1.  Rodica Bakonsky (Romania)  
2.  Pavlou Lavlos (Cyprus) 
3.  Anna Butašová  
4.  ... 
 
Leader: Anna Butašová  
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 James Hartzell’s idea of compiling a range of market surveys in the countries 
represented was warmly welcomed, and he will be sent the relevant documentation to enable 
him to produce a comparative study. All the participants are asked to send him results of 
studies carried out in their countries, and any help they can give will be appreciated. 
 
 Since the initial workshop, a number of people have contacted the co-ordination team 
and the ECML, asking to be allowed to join this project at a later stage, especially 
representatives of the countries that had not been able to send participants, such as Simos 
Grammenidis from Greece. The working groups remain open to new members and we shall 
be glad to receive their contributions. Similarly, our colleague Yves Gambier, who played a 
very active part in the workshop, will probably participate in several working groups, as will 
many of our colleagues. 
 
 As soon as the documentation on the Graz Workshop 7/2000 has been published, the 
co-ordinators will contact the various groups to organise the work. The information will be 
regularly updated. 
 
 We would also remind those concerned that they are asked to contribute to our 
curriculum exchange so that the working group can study the material and draw the necessary 
conclusions. 
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Appendix 6 / Annexe 6: 
Further recommended reading / 
Proposition de bibliographie complémentaire 

 
 
 
 

BIBLIOGRAPHY / BIBLIOGRAPHIE 
 
 

BALLARD M., De Cicéron à Benjamin (Traducteurs, traductions, réflexions), P.U. Lille, 
1992. 

BASNET S./LEFEVERE A., Translation, History and Culture, London, Pinter, 1990. 

BERMAN A., L'épreuve de l'étranger, Gallimard, 1984. 

CARY E., Les Grands traducteurs français, Genève, Librairie de l'Université, 1963. 

DELISLE J./WOODSWORTH J., Les traducteurs dans l'histoire, Les Presses de 
l'Université d'Ottawa, 1995. 

D'HULST L., Cent ans de théorie française de la traduction (de Batteux à Littré), P.U. 
Lille, 1990. 

FOZ C., L'Ecole des traducteurs de Tolède au 12e et au 13e siècle, thèse de doctorat, 
ronéotypée. 

KELLY L. G., The True interpreter, Oxford, Basil Blackwell, 1979. 

LARBAUD V., Sous l'invocation de Saint Jérome, Gallimard, 1946. 

MOUNIN G., Les belles infidèles, P.U. Lille, 1994. 

SALAMA-CARR M., La traduction à l'époque abbasside, Didier Erudition 
"Traductologie" n° 6, 1990. 

VAN HOOF H., Histoire de la traduction en Occident, Duculot, 1991. 

ZUBER R., Les "Belles infidèles" et la formation du goût classique, A. Colin, 1968. 
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CHUQUET H./PAILLARD M., Approche linguistique des problèmes de traduction, 
Ophrys, 1987. 

DELISLE J., La traduction raisonnée, Les Presses de l'Université d'Ottawa, 1993. 

DEMANUELLI J., Lire et traduire. Anglais-français, Masson, 1991. 

VAN HOOF H., Traduire l'anglais, Duculot, 1989. 

VINAY J.P./DARBELNET J., Stylistique comparée du français et de l'anglais, Didier, 
1977. 

 

 

 

BALLARD M. (éd.), La traduction plurielle, Presses Universitaires de Lille, 1990. 

BELL R., Translation and Translating: Theory and Practice, Londres, Longman, 1991. 

CATFORD J.C., A Linguistic Theory of Translation, Londres, Oxford University Press, 
1965. 

COSERIU E., "Kontrastive linguistik und Übersetzungstheorie: Ihr Verhältnis 
zueinander", in Kontrastive Linguistik Übersetzungswissenschaft, Munich, Wilhelm 
Fink, 1981. 

DANCETTE J., Parcours de traduction, P.U. Lille, 1994. 

DURIEUX C., Fondement didactique de la traduction technique, Didier Erudition, 
"Traductologie" n° 3, 1988. 

DELISLE J., L'analyse du discours comme méthode de traduction, Presses de l'Université 
d'Ottawa, 1984. 

GAMBIER Y. (éd.), Les transferts linguistiques dans les médias audiovisuels, P.U. du 
Septentrion, 1996. 

GAMBIER Y., Communication audiovisuelle et transferts linguistiques, Fédération 
Internationale des Traducteurs, 1995. 

HURTADO ALBIR Amparo, La notion de fidélité en traduction, Didier Erudition, 
"Traductologie" n° 5, 1990. 

KOLLER W., Einführung in die Übersetzungswissenschaft, Heidelberg, Quelle und 
Meyer, 1979. 

KRINGS H.P., Was in den Köpfen von Übersetzern vorgeht, Gunter Narr TBL, Tübingen, 
1986. 

LADMIRAL J.-R., Traduire : théorèmes pour la traduction, "Tel" /Gallimard, 1993. 
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LAPLACE C., Théorie du langage et théorie de la traduction, Didier, "Traductologie",8, 
1994. 

LAPORTE D. (éd.), Traduction et didactique, Porto, Editions ASA, 1990. 

LAROSE R., Théories contemporaines de la traduction, Les Presses de l'Université du 
Québec, 1989. 

LEDERER M., La traduction aujourd'hui, Hachette, 1994. 

MOUNIN G., Les problèmes théoriques de la traduction, "Tel"/Gallimard, 1990. 

NEWMARK P., Approaches to Translation, Oxford, Pergamon Press, 1982. 

NIDA E., The Theory and Practice of Translation, Leyde, Brill, 1974. 

NORD C., Einführung in das funktionale Übersetzen, UTB 1743, Francke, 1993 (ISBN 3-
8252-1734-5). 

PERGNIER M., Les fondements sociolinguistiques de la traduction, P.U. Lille, 1993. 

SELESKOVITCH D/LEDERER M., Interpréter pour traduire, Didier Erudition 
"Traductologie" n° 1, 1996. 

SNELL-HORNBY M., Übersetzungswissenschaft. Eine Neuorientierung, UTB 1415, 
Francke, 1994 (ISBN 3-8252-1415-X). 

STEINER G., Après Babel, A. Michel, 1978. 

STOLZE R., Übersetzungstheorien. Eine Einführung, Gunter Narr Verlag, 1994 (ISBN 3-
8233-4956-2). 

STOLZE R., Hermeneutisches Übersetzen. Linguistische Kategorien des Verstehens und 
Formulierens beim Übersetzen, Gunter Narr Verlag, Tübingen 1992 (Tübinger Beiträge zur 
Lingusitik 368, ISBN 3-8233-4223-1). 

VERMEER H., Aufsätze zur Translationstheorie, Heidelberg, 1983. 

WANDRUSZKA M., Interlinguistik, Umrisse einer Neuen Sprachwissenschaft, 
München, Piper, 1971. 

WILSS W. (éd.), Semiotik und Übersetzen, Tübingen, Gunter Narr Verlag, 1980. 

WILSS W., Übersetzungswissenschaft. Probleme und Methoden, Stuttgart, Ernst Klett 
Verlag, 1977. 
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CABRE M. Teresa, La terminología. Teoría, metodología, aplicaciones, Editorial 
Antártida/Empúries, Barcelona, 1993. 

FLUCK, Hans-Rüdiger, Fachsprachen, UTB 483, Francke, 1985 (ISBN 3-7720-1294-9). 

GOUADEC Daniel, Terminologie et terminotique. Outils, modèles et méthodes, La 
Maison du dictionnaire, 1992. 

HAGEGE Claude, L' homme de paroles, Fayard. 

INFOTERM (éd), Terminologie und benachbarte Gebiete, Wien, Böhlan, 1985. 

KERBRAT-ORECCHIONI, La connotation, Presses universitaires de Lyon. 

OSRODEK BADAN I STUDIOW PRZEKLADOWYCH, Uniwersytetu Lodzkiego, Ocena 
tlumaczenia ustnego, Materialny Konferencji Naukowej OBiSP, Lodz 8-9.IVI.1996 (ISBN 
83-902839-0-5). 
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